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Abstract

This study aimed to study the effects of CLT activities through social media on the speaking ability of
Bhutanese students and to find out the student’s perception towards CLT activities through social media. Thirty-
two grade eight students were purposively selected for the study. A pretest was administered in the first week
followed by ten weeks of treatment sessions. Students were subsequently administered a posttest and
perception questionnaire. The quantitative results of the study revealed that the students’ posttest mean score
in the English-speaking ability test was higher than their pretest mean score at a significant level of .05, indicating
that their speaking ability improved significantly after receiving the treatment. The most developed aspects of
speaking ability from the evaluation of their weekly speaking tasks posted to the class Facebook page were the
improvement of vocabulary and communication strategy. Furthermore, the results obtained from the Likert
questionnaire and open-ended questions on students’ perception towards the instruction revealed that the
students held positive perceptions towards CLT activities through social media and students revealed that it
enhances self-confidence, motivation, interaction, a possibility of learning from anywhere, and most

importantly, eliminating speaking anxiety from learning speaking.

Keywords: communicative language teaching (CLT), speaking ability, secondary education

Introduction

English as an international language plays an important role in our day-to-day life. Among
all the English language skills, speaking is not only considered to be the most important but also
the most sought after by all sections of the society due to the new socio-economic reforms,
national development plans and better future job opportunities (Ali et al., 2019). Due to global
demand for English-speaking skills, it has brought about an incredible impact on policies of English
language teaching across the globe. Many nations teaching English as a second or foreign language,
including Bhutan, revised their national education policy to implement communicative language
teaching (CLT), as CLT based activities immensely support the advancement of the speaking ability
(Littlewood, 2007). Although, the Bhutanese education system was required to implement CLT
approach in teaching English and to use English as a medium of instruction, the majority of the
Bhutanese children were found to be at a low level for English speaking proficiency (Gyeltshen,
2018; LaPrairie, 2014). This aspect was indicated in most results for IELTS and TOEFL in which

most Bhutanese children failed due to poor pronunciation and oral fluency (LaPrairie, 2014).
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The poor speaking ability of Bhutanese can be related to the methods of teaching where
current practices are purely teacher centered (Gyeltshen & Chalermnirundorn, 2018). ESL teachers
in Bhutan have very limited knowledge of the CLT approach and its application (Dorji, 2017).
Moreover, as stated by Humphreys and Wyatt (2014), Asian students are influenced by the
Confucian culture in that they are obedient and feel shy to speak, leading to low speaking ability.
Realizing that employing traditional teaching methods may not be enough to develop the
students’ English-speaking ability, an effective English-speaking instructional method is needed.

A communicative language teaching approach is one of the most used teaching
approaches in the teaching of English as a second and foreign language due to its several activities
which can develop students speaking ability with the use of authentic materials (Savignon, 2008).
Many studies detailed CLT activities to be very effective in improving speaking ability.

Despite its positive outcome, it has also received equal criticism from researchers. Many
researchers point out that, due to its instant face to face communication in front of the class,
students develop speaking anxiety and avoid speaking (Koran, 2015). Moreover, slow learners
cannot cope with fast learners in communicative activities leading to low self-confidence.
Furthermore, to carry out CLT activities, a large class size gives the teacher minimal individual
attention or time for interaction and communication. This leads to creating a dull classroom
where students are demotivated (Alharbi, 2015). Realizing the fact that employing CLT activities
alone may not be enough for improving students’ speaking ability, a new appropriate instructional
method in combination to CLT activities was deemed to be necessary.

Therefore, by combining CLT activities with social media like Facebook and YouTube, and
establishing an explicit link between the two will give students a chance to practice and learn
English speaking skills both inside and outside of the classroom because as per Armstrong (2009),
social media like Facebook and YouTube is a valuable platform where children can learn speaking
skills outside of classroom without going through speaking anxiety and motivate them to learn.
Furthermore, the students can make use of social media at anytime from anywhere to refer to
the lessons learnt in the class by not having to depend on their teachers and post their opinions
verbally on social media for comments and suggestions. It has the capacity to deliver the content
and instructions continually and consistently as well as encourage students to participate in active

communication by removing the anxiety that ascends from face to face interactions (Bikowski &
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Kessler, 2002). Beyond that, it also provides the learners to freely interact and communicate with
other users of social media and to gain self confidence in interacting and speaking (Krish & Wong,
2009). With these advantages of social media in achieving the full benefit of CLT activities, and
due to lack of such study records in Bhutan, it was my interest to examine the effects of CLT
activities through social media on the speaking ability of Bhutanese students and also to find out

students’ perception towards this method of teaching.

Reach objectives

The research objectives for this study were:
1. To examine the effects of CLT activities through social media on the speaking ability of
Bhutanese students.

2. To examine Bhutanese students’ perception towards CLT activities through social media.

Methodology

Research population and participants

The population of this study was grade eight students of Samtse district, Bhutan. Thirty-
two grade eight students of Peljorling High School, Samtse were purposively selected as
participants. The participants included 19 females and 13 males, aged between fourteen and
sixteen.

Research instruments

English speaking test and rubric

The English-speaking test which was adapted from an IELTS English speaking test was used
as a pre and posttest. The test consisted of three parts. The first part was general questions. In
the second part the students were given a task card with a few key words. They were given a
minute to prepare and another minute or two to speak on the topic. In the third part, students
were asked further questions related to the topic discussed in part two. The test took about 15

minutes to complete. For this test, the English speaking rubric was adapted from English (2011).
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Task analysis rubric

To check the development of each aspect of speaking, the role play video posted on
Facebook page by students was evaluated every after four weeks, amounting to two assessments
in total. The task analysis rubric was adapted from Taufiqulloh (2012).

Learner’s perception questionnaire

The perception questionnaire was to get the student’s perception of CLT activities through
social media. It includes twelve Likert type items and six open ended questions. The questionnaire
was validated by three experts by using Index Objective Congruence. Finally, some revisions in
terms of word choice and sequence of the questions were made as per comments.

Lesson plan

The instructional framework for this study was teaching activities using CLT approach
instructional model by Richards (2005) with integration of different types of social media at various
stages of the lesson. Ten 90-minute sessions based on different functional communicative and
social interactional activities through social media were integrated in order to improve speaking
skills. The lesson plan was validated by three experts using IOC index and all rated above 0.5
indicating acceptable.

Data collection

Students were engaged in a ten 90-minute sessions of treatment class based on CLT
activities through social media on improving the speaking ability. To explore students’ speaking
ability, a pre-test and post-test as speaking assessment test were administered in the first and last
week. After ten week of instruction, the students’ perception towards CLT activities through social
media was also investigated through five-point Likert scale and open-ended questions.

Data analysis

To examine the effects of CLT activities through social media on speaking ability, the
pretest and posttest results were statistically analyzed using mean, standard deviation, and a
sample paired t-test. Furthermore, to evaluate the development of different aspects of speaking,
the activities posted by students on Facebook were evaluated every four weeks. The score from
the tasks were converted into mean scores and a sample pair t-test was performed.

To answer the second question, the perception of students towards CLT activities through

social media, was evaluated through a Likert scale questionnaire. The mean and standard
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deviation was calculated and interpreted into five levels from very low to very high. The

qualitative data obtained from open ended questions were analyzed qualitatively.

Results

The results of the research can be presented as per two research objectives:
1) To examine the effects of CLT activities through social media on the speaking ability of
Bhutanese students.

In response to objective 1, table 1 reveals the overall speaking score of the students.
Table 1

A comparison of pretest and posttest mean scores of English-speaking skills

Group Pretest Posttest
(Total score=25) (Total score=25) Mean
N M SD M SD Difference t Sig.
Grade 8
students 32 11.84 2.05 15.24 1.09 3.40 15.31 .00%
*p < .05

As indicated in Table 1, the mean score of the pretest and posttest was significantly
different at the .05 level. The mean score of the posttest (M=15.24, SD=1.09) was statistically
higher than the mean score of the pretest (M=11.84, SD=2.05). The t-test value of 15.31 was
statistically significant at a level of .05. Therefore, this result indicated that the CLT activities
through social media were effective in improving the speaking ability of the students.
Comparison of quadri-weekly task scores to measure the development of different aspects
of speaking ability.

To further understand the gradual improvement in different aspects of speaking ability,
the student task uploaded on Facebook page was evaluated twice on the 4" and 8" week. It was
done to examine how effective the instruction was on developing each aspects of speaking ability.
Thousgh the overall result indicated that the students showed a significant improvement in their
speaking ability, the participants apparently developed the different aspects of speaking ability

unequally. The details of the results are shown below in table 2.
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Table 2

Student’s speaking improvement considering separate aspects of speaking ability

Speaking Aspects Week 4 Week 8 Mean

(total score=5 in each aspect) M SD M SD difference t Sie.
Fluency 1.63 0.66 2.29 0.46 0.66 77 .00
Pronunciation 1.97 0.4 2.6 0.5 0.59 6.7 .00
Vocabulary 1.76 0.57 2.5 0.51 0.79 105 .00
Grammar 1.34 0.55 1.78 0.55 0.41 4.9 .00
Communication strategy 1.67 0.64 2.44 0.5 0.75 9.6 .00

*p < .05

As per table 2, the improvement on vocabulary was the highest with a mean difference
of 0.79 followed by communication strategy (MD= 0.75), fluency (MD= 0.66) and pronunciation
(MD=0.59). The least developed aspect was grammar with a mean difference of 0.41. However,
the p value of all the different aspects of speaking was significantly different at a level of .05.

Based on the results of comparative mean scores and statistical calculation of different
aspects of speaking, the instruction improved speaking ability in terms of all five aspects but
unequally. In other words, it can be interpreted that CLT activities through social media is an
effective instructional tool in improving speaking ability of the students.

2) To examine Bhutanese students’ perception towards CLT activities through social media.

In order to fulfill the second research objective, both quantitative and qualitative analysis
were employed. Quantitative results were collected from a five-point Likert scale questionnaire
and the qualitative results were obtained from the open-ended questions to elicit their
perception. The scores collected from quantitative results were analyzed and calculated for mean
and standard deviation and interpreted into five levels from very low to very high. The details are

reflected in table 3 below.

ISSN 1905-4491



Table 3.

Students’ perception towards the use of CLT activities through social media

Questionnaire items M SD Level
1. learning through this instruction provides a relaxed atmosphere. 47 0471 very high
2. learning through this instruction helps to improve my speaking skills. a4 0.499 very high
3. learning through this instruction increases my self-confidence in speaking English 47 0.471 very high
4. | understand the procedure of doing this instruction clearly. 43 0.545 very high
5. This instruction encourages learners’ classroom participation. a5 0.507 very high
6. Learning through this instruction promotes a good relationship among learners as
well as between learners and teachers a5 0,507 very high
7. Learning through this instruction activates my interest. 45 0.508 very high
8. | realize that learning English through this instruction is easier than other forms of
approach. 3.0 0.74 moderate
9. Learning through this instruction encourages me to think and be creative
4.5 0.507 very high
10. Learning through this instruction helps me to learn English. 146 0.499 very high
11. I like to learn English using this instruction. 4s 0.508 very high
12. | can apply knowledge from the classroom, to use in my daily life.
4.5 0.508 very high
Total 4.4 0.46 very high

Note. This instruction = CLT activities through social media

As per table 3, the results from the score confirmed that the student’s perception was

positive with a total mean score of 4.4, which falls under the very high category. The mean score

of all the items were higher than 4.0 except for statement 8, which showed a mean score of
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3. This low score as reflected by students can be due to some problems like poor internet
connection and a lack of resources, which caused some inconvenience.
Results from the open-ended questions

To further understand the student’s perception towards this instruction, the answers from
six open ended questions were analyzed using content analysis. The students were required to
write their perceptions towards this instruction. The data derived from the first question revealed
students’ learning experiences. All the students reported that they felt excited, lively, happy, and
eager to participate in this instruction. For instance, students wrote:

Student 3: “When | learn English with the use of social media, it makes me happy and

lively because, | can learn easily from social media and watch English videos.”

Student 11: “With many new activities, | feel eager to learn. The activities are lively and

makes me feel more relaxed.”

Students felt that they were able to enjoy relaxed, lively and interesting sessions which
made learning easy and lively.

The questions (2, 3 and 4) elicits the students’ perception on advantages, disadvantages
and whether they would discourage or encourage the use of this instruction for the development
of English-speaking ability, respectively. The students’ responses were varied and the most
frequently mentioned advantages by the majority of the students were as follows: the ability of
the social media to help students to learn speaking, to gain confidence, to create interaction,
motivate students, to help students to learn without teachers, and to minimize their stress level.
The following statements show the advantages of this instruction through the lens of the students.

Student 9: “The use of social media in all the activities helps me to make contact with

my friends and teachers very quickly and easily.”

Student 23: “/ am afraid to speak in front of my friends and teacher in the class. | can

speak better when | record and send the video to my teacher.”

The disadvantages mentioned by some of the students were mostly about poor
connectivity of the internet, uncooperative friends, lack of vocabulary, time consuming, and
unaffordability of the resources. The following sentences from the students revealed some

limitations of instruction.
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Student 24: “Most of our activities should be done online and school Wi-Fi is very weak.

I cannot buy an internet package. It is expensive.”

Student 31: “When we do pair and group work, our friends sometimes do not cooperate.”
However, the students still felt that it is best to encourage the use of this instruction in our class
because the benefits outweighed the drawbacks. The following quotes support this finding.

Student 6: “/ would encourage the use of this instruction in the future because, we don’t

have to depend on teachers too much. We can study from anywhere and interact easily.”

Student 23: “/ am afraid to talk in front of my friends because they laugh. | like recording

and uploading to Facebook because | can check the mistakes myself and correct them.”

The last two questions were used to reveal their perception about the most learnt aspect
from this instruction and how they will be able to use those learnt aspects in their daily lives.
Students believed that the most developed aspects from this instruction were their development
in speaking ability, vocabulary, gesture and pronunciation. They thought that these skills will help
them in pursuing better jobs, helping others, and communicating with international friends and
tourist. The following phrases summarize the perception of the students.

Student 15: “I think the most developed aspect after attending this session for me

would be my self-confidence and speaking ability.”

Student 1: “When | watch YouTube and also make my own videos, | feel that | develop

more vocabulary, pronunciation and my gesture improves.”

Student 19: “The things that | learnt from these classes will help me in getting a better

job in the future and interact with international friends and tourist.”

Discussion

Discussion on the effects of instruction

As per the statistical analysis of the pretest and posttest of the English-speaking ability
test, the students’ speaking ability improved significantly after attending ten weeks of CLT
activities through social media. This implies that the CLT activities through social media are
effective in improving the speaking ability of the students. The improvement of the speaking
ability of the students could be mainly due to the systematic use of social media at various levels

of the instruction. The advantage of using social media is that it is flexible, allowing the students
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to carry out their task at their own convenience from outside classroom. Recording of their
speaking task video and uploading to their class Facebook page was well perceived by the
students because they did not have to go through mass speaking anxiety, and they reflected that
the use of social media has really improved their self-confidence in speaking due to the easy
interaction and discussion. Moreover, no students were left out and all the students were actively
engaged in pair or group activities since the activities could be posted online for evaluation. This
result is congruent with the previous studies of Hasan Dirjal and Ghabanchi (2020), Ilyas and Putri
(2020), Muna (2011), Safitri (2014), and Shan (2019) in which the use of social media in the teaching
of English speaking was found to be effective and promoted the speaking ability of the learners
because they could watch and listen to the videos as a model. This result is further supported
by the study of Yen et al. (2015) in which their study indicated that role play activities through
Facebook improved the learner’s speaking ability due to increased interaction and participation.

Improvement was found in all the aspects of speaking ability after this instruction.
However, the most improved aspect of speaking ability was vocabulary and communication
strategy. This could be mainly due to the opportunity to watch model YouTube videos, imitating
the model video and making their own videos for the class activities. Before preparing their own
videos, students had to go through much preparation and interaction. This led to better
development in those two aspects compared to others because speakers in the video used a
wide variety of vocabulary and as per Harmer (2015), opportunity to watch English programs can
help students observe how certain phrases accompany what gesture and what facial expression
matches with intonation. Similar results were indicated in the studies by Arndt & Woore (2018),
Heriyanto (2015), and Hussin et al. (2020). They indicated that the integration of a YouTube video
in English speaking lessons led to the students’ greater mastery of vocabulary. Furthermore,
Wongsa (2018) also noted that integration of social media in English language teaching enables
the learners to develop communication strategy. Although all the aspects developed significantly,
the least developed aspect of speaking was grammar. This can be mainly explained by the fact
that the teacher did not focus on correcting the student’s grammatical errors since the activities
were designed to promote and maintain an environment where the learners could talk freely.
Moreover, communicative activities are planned around some principles which focus on fluency

rather than simply accuracy focused (Littlewood et al., 1981). Thus, the teacher overlooked the
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errors to avoid uncomfortable and threatening situations, which would hinder the students’
fluency, and fluency was rated the third best developed aspect in this instruction.

Discussion on the perception of students

The analysis of the responses on the Likert scale questionnaire on student’s perception
was rated at a very high level (M=4.34) indicating that all the students have a positive perception
towards CLT activities through social media. The students indicated that the instruction has
helped them improve dramatically in terms of their speaking ability, self-confidence, motivation,
participation, interaction and minimizing their anxiety level. The dramatic development of these
aspects was hugely dependent on the use of social media. Students used social media to connect
with others, look for information and publish their task. This result is consistent with Kabilan et
al. (2010) claiming that students’ confidence, motivation and attitudes improved significantly using
Facebook in English language teaching. Furthermore, in this study, the students mentioned that
the integration of CLT activities through social media provides interactive and better learning
environment. It also enables them to gain better knowledge more easily from social media
without having to depend on teachers. These reflections of the students are similar to the findings
of Heldenbrand (2003) and Wongsa (2018) showing that the integration of drama based activities
and Facebook provided the students with an interactive and flexible learning platform which
enables them to greatly enhance their learning. Their studies further stated that activities related
to making videos and posting on Facebook encouraged and motivated the students to
communicate in English, which was also found in this study through their work and participation.
All the students were actively engaged, and they took extra initiative in preparing videos beyond
the requirement of the class. The students also mentioned that it gives them freedom to learn
from wherever convenient with the use of social media, be it in or out of the class without having
to depend on teachers, which is consistent with the findings of Lear (2014) and Sharma and Barrett
(2008). Their studies stated that students can review the lessons from anywhere using social
media, which they could not understand in the class. Most importantly, the students mentioned
that, with the use of social media as a communication platform in and out of the classroom, it
helps them in reducing speaking anxiety since they do not have to engage in instant face to face

communication. This claim supports the previous studies of Alm (2015), Mitchell (2012), and
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Terantino (2013). They stated that the use of social media in the teaching of learning language
lowers the stress level of students since it is informal and interesting.

However, some limitations like a poor internet connection, uncooperative friends, and
time-consuming activities were reflected by the participants. Despite those limitations, the
participants were not really frustrated or annoyed and still developed a positive perception
towards this instruction because it can be validated from their statements. All the participants
mentioned that, it is best to use social media in teaching speaking and they would genuinely
encourage its use in teaching speaking, because it develops self-confidence, creates better
interaction, enhances language learning outside the classroom, it is lively and eliminates speaking

anxiety from learning speaking.

Recommendations

Several recommendations can be made for the future researchers. Firstly, a similar study
could be conducted to investigate the effectiveness of the treatment on other English skills like
listening, writing and reading with gender consideration. Furthermore, it is recommended to study
how teachers perceive the use of social media as a teaching tool in ESL/EFL classes. Finally, the
result from this study could be a useful reference while designing curriculum. The curriculum
designers and textbook developers should include some sections in their framework where

students need to use social media inside and outside of the classroom in learning language.

References

Alharbi, H. A. (2015). Improving Students' English Speaking Proficiency in Saudi Public Schools.
International Journal of Instruction, 8(1), 105-116.

Ali, J. K. M., Shamsan, M. A., Guduru, R., & Yemmela, N. (2019). Attitudes of Saudi EFL learners
towards speaking skills.

Alm, A. (2015). "Facebook" for Informal Language Learning: Perspectives from Tertiary Language
Students. The EUROCALL Review, 23(2), 3-18.

Armstrong, T. (2009). Multiple intelligences in the classroom. Ascd.

Arndt, H. L., & Woore, R. (2018). Vocabulary learning from watching YouTube videos and reading
blog posts. Language Learning & Technology, 22(3), 124-142.

ISSN 1905-4491



Bikowski, D., & Kessler, G. (2002). Making the most of discussion boards in the ESL classroom.
TESOL Journal, 11(3), 27-30.

Taufiqulloh, S. D. (2012). Designing Speaking Test. Eksplanasi, 4(8).

Doriji, J. (2017). Communicative language teaching as conceptualized by Bhutanese English as
second language teachers. Indonesian EFL Journal, 3(1), 1-10.

English, C. (2011). Assessing speaking performance: Level A2. University of Cambridge.

Gyeltshen, D. (2018). The Use of Media (Videos) to Reduce ESL Students' Speaking Anxiety.
Journal of Learning Innovations Walailak University, 4(2), 77-92.

Gyeltshen, D., & Chalermnirundorn, N. (2018). The Use of Media (Videos) to Reduce ESL
Students' Speaking Anxiety. Journal of Learning Innovations Walailak University, 4(2),
77-92.

Harmer, J. (2015). The practice of English Language Teaching.—5th Edition-England. Pearson.

Hasan Dirjal, A., & Ghabanchi, Z. (2020). The Impact of Social Media Application in Promoting
Speaking Skill of Iragi University learners of English: A Skype-based Study. Arab World
English Journal (AWEJ) Special Issue on the English Language in Iragi Context.

Heldenbrand, B. (2003). Drama techniques in English language learning. Korea TESOL Journal,
6(1), 27-37.

Heriyanto, D. (2015). The effectiveness of using YouTube for vocabulary mastery. ETERNAL
(English Teaching Journal), 6(1).

Humphreys, G., & Wyatt, M. (2014). Helping Vietnamese university learners to become more
autonomous. ELT journal, 68(1), 52-63.

Hussin, R. A., Gani, S. A., & Muslem, A. (2020). The Use of Youtube Media Through Group
Discussion in Teaching Speaking. English Education Journal, 11(1), 19-33.

Ilyas, M., & Putri, M. E. (2020). YouTube Channel: An Alternative Social Media to Enhance EFL
Students’ Speaking Skill. J-SHMIC: Journal of English for Academic, 7(1), 77-87.

Kabilan, M. K., Ahmad, N., & Abidin, M. J. Z. (2010). Facebook: An online environment for
learning of English in institutions of higher education?. The Internet and higher

education, 13(4), 179-187.

ISSN 1905-4491



Koran, S. (2015). The Role of Teachers in Developing Learners' Speaking Skill. 6th the
international visible conference on educational studies and applied linguistics: book of
proceedings.

Krish, P., & Wong, B. E. (2009). Malaysian learners and their perceptions towards online English
language courses. Turkish Online Journal of Distance Education (TOJDE), 10(2).

LaPrairie, M. (2014). A case study of English-medium education in Bhutan Institute of Education.
University of London.

Lear, E. L. (2014). Improving intelligibility: Guided reflective journals in action. Language Learning
in Higher Education, 4(2), 343-363.

Littlewood, W. (2007). Communicative and task-based language teaching in East Asian
classrooms. Language teaching, 40(3), 243.

Littlewood, W., William, L., & Swan, M. (1981). Communicative language teaching: An
introduction. Cambridge university press.

Mitchell, K. (2012). A social tool: Why and how ESOL students use Facebook. Calico Journal,
29(3), 471-493.

Muna, M. S. (2011). Utilizing YouTube Videos to Enhance Students’ Speaking Skill.

Richards, J. C. (2005). Communicative language teaching today. SEAMEQO Regional Language
Centre Singapore.

Safitri, R. (2014). Improving the students’ English speaking skill in class XA of State Senior High
School 1 Gamping through videos in the academic year of 2013/2014. [Undergraduate
thesis]. Universitas Negeri Yogyakarta, Yogyakarta.

Savignon, S. J. (2008). Interpreting communicative language teaching: Contexts and concerns in
teacher education. Yale University Press.

Shan, Y. (2019). An Empirical Study on Improving Speaking Skills of Students in Vocational
Colleges Under MALL Environments. DEStech Transactions on Computer Science and
Engineering (iccis).

Sharma, P., & Barrett, B. (2008). Blended learning: Using technology in and beyond the language

classroom. Macmillan.

ISSN 1905-4491



Terantino, J. M. (2013). Facebook comparison research: Faculty and student perceptions of
social media for foreign language courses. In Computer-assisted foreign language
teaching and learning: Technological advances (pp. 91-103). IGI Global.

Wongsa, M. (2018). Effects of drama-based activities and Facebook on Thai secondary school
students’ english speaking skills, attitudes and motivation. University of Southern
Queensland.

Yen, Y.-C., Hou, H.-T., & Chang, K. E. (2015). Applying role-playing strategy to enhance learners’
writing and speaking skills in EFL courses using Facebook and Skype as learning tools: A

case study in Taiwan. Computer assisted language learning, 28(5), 383-406.

ISSN 1905-4491



