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ABSTRACT

This article aims to identify aspects of the nature of mathematics via a perspective of social
constructivism, which explains that knowledge is constructed by human through experience with physical
environments and interactions within sociocultural contexts. Nonetheless, mathematical knowledge is often
perceived as a prior, certain, universal, and independent of human. Thus, identifying basic aspects of the
nature of mathematics based on social constructivism might provide a guideline for teaching and learning
mathematics in ways that are more consistent with epistemology of human learning. Mathematics has its

nature that is empirical, inferential, subjective, tentative, creative, and sociocultural as the nature of science.
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