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ABSTRACT

The current research aimed to study the relationship between academic adjustment and
persistence of Chiang Mai University first-year students with psychological well-being and motivation as
serial mediators. Participants were 577 first-year undergraduate students studying at Chiang Mai University
in the academic year 2020 through a stratified random sampling. Research instruments were comprised of
1) University Persistence Questionnaire, 2) Academic Adaptation Scale, 3) Psychological Well-Being Scale,
4) Academic Motivation Scale that had the Cronbach’s alpha reliability coefficients of .870, .836, .823, and
.898 respectively; and 5) Demographic Information Questionnaire. Descriptive statistics were used to describe
general information of the study participants and variables. To test the hypotheses, this research used
statistical hierarchical multiple regression analysis with Model 6 of the PROCESS Macro. The result showed
that psycholosgical well-being and motivation were significant partial serial mediators in the relationship
between academic adjustment and persistence of Chiang Mai University first-year students. (p < .001). The
research findings will be highly beneficial to Chiang Mai University in terms of enhancing student persistence.
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wusuilunslidieluminedeianisusuiduinns msiufduianssmisinns wagianssunady
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(Casanova et al,, 2018) lasfvuisenansdunui wanisidsuvesinAnwiisuisdemiemudiniusiuns
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theory) w94 Deci and Ryan (1985; 1991) LﬁumqwﬁﬁmmmaémaLLNQ&%%@&QSS‘LAWL%@sJ’mﬁ Tngtanizi
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AILNA ATUINTUIARIDE1NTBIAA AL IV AL/ YT0INEFE Tnarinnuadnadiunqudiieenssausesnsineyiy
wagndaviniu Ae $evar 50 s uunguietna 602 au Tnefifneunuvasuauiianysal §119 577 au An
Judouay 95.85

\n3aaiinAdy

nsfnwlunfsilddaviuuuasunueseulalugu MS Form uvadu 5 mou fsil

poufl 1 wuudeunutoyaduyana $1uou 10 o 19U Iwe 018 NGUANYTIN ATV wazvEeINeNdY

poudl 2 wuuapuaunizasegluaminetds Feadduesuunfnuasnguiiieriunsaegues
InAnw1ved Tinto (1975, 1993) way Bean ( 1980; 1982) 31U 6 18 Usenaunie 18A1auideuin 2 98 wazde

o a
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(Student Adaptation to College Questionnaire: SACQ) 84 Baker and Siryk (1984; 1989) %ﬂﬁ’?%’ﬂﬁ’]mmﬂa
uazfauUasamzanasinnsuiussnuidnns weliiaenndeasnzaniuuiunmsinwluannnisalilagtu
fidoMau 24 4o Usznausie TaA19101B909n 13 90 wazdediaiudeau 11 9o dnwaziduninsdszidiven 9
seifu sl 1 (ssfufaviuanniiae) aufls 9 (linsefudavinuae) fissdosinimdeuan 13 4o wihduiinisan
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pouil 5 uuuiaussgdle WWunuuinfiuauazdaulasainiuuuia Academic Motivation Scale (AMS-C
28) College (CEGEP) Version 984 Vallerand et al. (1992; 1993) Usyneusigdeiaiu s1uiu 28 90 dnwazidu
1 nsUTELuAT 7 seu daue 1 (dessfuaananfuaieesnade) suis 7 @sefuaanuuaieednade) shnis
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sBugemmieyiinistsuadedlelafld sufadelusng q MAetoadtedudeyalunsinduls saszeznanlu
msviususadeya Swau 3 deu nedeyaiildsuay nmﬂuLﬂummauLLaumLauawaﬂ’lia%‘iumwsmLmuu

nsATIEidaya

Amsesiteyansadilaeldafiiussens ldun Al Sevay Adviavads wazdrudonuumnsgu
\iloeSurednvndoyaialuvesnguiiegranazdnusiléluniside uaziiaszvidnsna Aunans (mediated
analysis) Tngldlusunsy PROCESS Macro wuushaasil 6 (Model 6)

NaN15I8

1. nan15iATIgvAaianuguvesiiwlsildlunsidenudn nqudlegreiinisasedluumiinerdely
FEAUEe N15USUAIAILININTG ANuRgnnnale wazusegelalassinegluszauliunans Wedwunauguuuy
w393dla wud usepslanmelunasusegdlanieuenilegluseauge dumsviaussgelaegluszduliunans (Table 1)

Table 1 ALadY (M) dulsauunnsgu (SD) seauiingin wagn1swlannuvingvesiwlsidng (n = 577)

Faudsiidnun n M SD LAUNINTIN  NIsHUAAIUNINY
N13ALREYRIINANY 577 6.187 957 1-7 IEAUE
N3UTURIIUIYINIG 577 5.091 994 1-9 seaulIUNana
ANUNIANNILA 577 4.020 1.298 17 sEAuUIUNaa
us99dlalag s 577 4.738 799 1-7 srAuUIUNaN
(1) msfiusegsla 533 5192 906 17 FTHUFY

- ussgslannglu 219 5.636 864 15, AU

- wssgslanieuen 283 5.361 892 1-7 UG

- usegslanmelu 31 5.077 929 1-7 EUge
wihunguen

(2 M3vesegsla 44 4.983 1.109 17 WU LA

NUYLNA: mimawaauﬂﬂﬂm ﬂ’J’]iJBﬂﬁﬂVﬂ\ﬂ% {5H LLi\iﬁ]ﬂf\] llLﬂm%ﬂﬁiLLUaﬂ?’m%N?ﬂ‘U@ﬂﬂ?LQﬁEJ m‘u ﬂ’]LQaEJ 1.00-3.00 = 5¥AU
ﬁﬂ ﬂ’]LQﬁEJ 3 01-5. OO = szAuUIuUNaNg mmaa 5 01-7.00 = ‘JuWUZ‘N AsuSuMsuInnis Jinaeinisulanuine s
ﬂWLQﬁEJ mu mmaa 1.00-3.67 = iuﬂ‘U(ﬂ’] ﬂWLQﬁEJ 3.68-6.35 = SEAUUIUNAT ALAAY 6.36-9.00 = 330%1@]&

2. MTRIgamdIusEninsiUsildlumsidenuin msufufiduivnis amnunannsle
ussgslaniglu uazussgslameueniinnudiiudmauiniunisasegluuminends egdidoddmeadanisysu
01 (r = 211, .258, .285. uag .328 muaau) diunsuiaussdlatianuduiudnisauiunisasegluuming de
agafitfudfyn1eadfiszdu 01 (r = -.414) (Table 2)

g
a a v v ¢

Table 2 AFUUSLANTAVFUNUSTENINIAUTNANEN

FuusitAnmn 1 2 3 4 5 6
1. MsUTUfIPIWININIG (.836)
2. anuRgnnisla 492 (.823)
3. wsagdlanieluy 426%% 379 (.920)
4. ussgslanieuen 288** 305%* T19% (.868)
5. M3UIaLsegsla -.458%* -308** -308** -292% (.816)
6. N13AIRYYBILNAN 211 258%* .285** 328** -414%* (.870)

v a 2 A o a £ 4 o o
RUYLNAA: **p < .01, W]’JLaGZJMEJE‘JTLU’NLﬁU A9 ANFUUTEANTANUIDUUYBIATOUVIADAN
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3. AN IATITRBNTNARUNAT (mediated analysis) TneldlUsunsy PROCESS Macro wuusnaesil 6
(Model 6) wu31 NsUsudINUITINEANNENTLSEUINFanugnsla egiiduddgyneada (B = 628,
p < .001) Anuagnnidtaiinnuduiusidauinseunsigila egndidedAamneada (B = 154, p < .001) wsagsladl
AnudniusiduIndenisategluumine dy egiivedidynieada (B = 206, p < .001) uazauNIgNNIla
wazussgslaidusuusdunanauuuoynsuvesnuduiudseninansusufsuininisuasnsaseglusning de
vosinAnuuminedoifednidudi 1 egnailtudidynisedn Tnediduuszansonnosinnsgumadeuyiniy
022 waziinansuszanaiigauargsgasoisynaunsuliinseunaueud (Boot LLCI = 010 waz Boot ULCI =
.036) (Table 3, 4 and Figure 2)

Table 3 #an15IATIEBNENaAUNANS TunguinAnwidwln 1 anninendededuiniiusegdla (n = 533)

Ay ANUHIENN LA w3994l N13A4REYRIUNANY
Coeff. (SE) 95% Cl Coeff. (SE) 95% Cl Coeff. (SE) 95% Cl
ANP9Y] .843** (267) .318, 1.368 3.424*** (,199) 3.032, 3.815  4.512*** (.253) 4.015, 5.008

ANSUSURIANY  .628%** (.051) .528, .727 220%** (,043) .137, .304 .124**(.044) .036, .211
1015

mmmqﬂmﬂa .154*** (032) .091, .217 011 (.033) -.055, .076
5994919 206" (.044) .119, .293
R= 472, R = 223 R =389, R = 151 R =293 R’ = .086

F (1, 531) = 152.403*** F (2, 530) = 47.147%** F (3, 529) = 16.585%**

RUBWR: *p < .05, *p < .01, **p < .001

Table 4 Namwmaauwmwmﬂ‘ﬂuﬁaLLﬂiﬁuﬂaNLL‘UUaymmmmmmqﬂmﬂﬂLLazLLingﬂﬁ] (n = 533)

Bootstrapped

o & . Boot
ALUIAUNAIY Indirect Boot SE
LLCI, ULCI
Effect
NsUTuiIEIvINIT—>ANuEgnn1sla—>n1sasegvestindny .008 024 -.038, .054
nMsUsuiAnns—=usigsli—msasegvestindnwm 049 014 025, .078
NsUTUAIMUITINT—>ANUHgNN19—>u599ela—>n13Aeg 022 .007 010, .036
VanAnym
1545
GRRHIGRVRNEY > usegdle
628 BRI 2067
D2(*** S~._ on
o v v a Direct = .124** \\‘~\ T -
MsUFUiIAWININg P nsAseguetindnw
Indirect = .022*

Figure 2 [dunn9dvsnauazAduUszansavananInsgu
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4. iamsAsIesivneadAiaiy Wedwunmuguuvuusagslanuiissenunagnmalauasusagslaniely
funumidusudsfunanuuveynsuvesnnuduiudseninamsuiumiuinnsuasmsasegluumine1deves
hanwuminedodeddmiiuli 1 edriidudfynvadd Tnedendudsyansoanosnassumedousihiu 018
waziinansUszanarmgauazgaaseisynaunsylinseunauaud (Boot LLCI = .004 wag Boot ULCI = .039)
\deRansanddulssaninisiunevesiuuinig (B ) vesiuusdassuazinusdunarsiifidonisneglu
W INeIReNUI1 NTUSUAIRILUIBINTT ANUE1annela wazksgslanigluanansasiuduriuignisasedly

UINeaevesinAnwNInedudeslr 3uTN 1 lesevas 9.13 (Table 5, 6 and Figure 3)

Table 5 #an5ATIEBNENaAUNAS Tunguinfnuiduln 1 uminendededni Tuunmnuuuuunsndda

Model 1 wsegslanielu (n = 219)
Ay ANUHIENNNLA uws9gslanmsly N13ASREYRILNANY
Coeff. (SE)  95% Cl Coeff. (SE)  95% Cl Coeff. (SE) 95% Cl
Annii 1.052* (.455) .156, 1.947  3.848*** (298) 3.260, 4.436 4.296*** (435) 3.439, 5.154
MIUSUFIANL 599 (.083) .436, .763 .220** (.060)  .102,.338 .162* (.068) .028, .296
s
ANUNIENTISLA 141**(.044) .054, .228 .008 (.049) -.089, .106
wsegalanigly 191* (075)  .044, 338
R = .440, R? = .194 R = 405, R? = .164 R =.302, R? = .091
F (1, 217) = 52.051*** F (2, 216) = 21.143%** F (3, 215) = 7.120**
Model 2 ussaslaniguan (n = 283)
fauls AUHIENNLA wsegelaneuen N13ASREYRILNAN
Coeff. (SE)  95% Cl Coeff. (SE)  95% Cl Coeff. (SE)  95% CI
Annii .703* (.350) .014,1.392  3.810*** (.282) 3.256, 4.365  4.278*** (357) 3.575, 4.981
MsUsusanu
S .645%** (.069) .560, .781 .265%** (.063) .141, .389 .083 (.064) -.043, .209
mmmqﬂmﬂﬁ] .057 (.048) -.037, .151 .042 (.047) -.051, .134
wssgdlanisuen 258*** (059)  .141, 374
R=.489, R’ = .239 R =319, R =.102 R =323 R =.104
F (1, 281) = 88.085*** F (2, 280) = 15.807*** F(3,279) = 10.833***
Model 3 n15v1au593918 (n = 44)
faus ANUAIENNNLA N13919599919 N13ASDEVRIUNANT
Coeff. (SE)  95% Cl Coeff. (SE)  95% Cl Coeff. (SE)  95% CI
Al 678(.820) -978,2.333 6.867** (.759) 5.333, 8.400  8.460*** (1.406) 5.617, 11.302
MsUsusannu
A1 612%*(.192) 226, .999 -525% (.1196) -.921,-128  -.854**(228) -1.313, -394
AENannela 096 (142)  -190,.382  .310*(153)  .002, .619
MIv1AL399419 -128 (167)  -.466, .210

R=.442 R’ = 196
F (1, 42) = 10.208**

R=.392, R’ = .154
F(2,41) = 3.732%

R=.519, R? = .269
F (3, 40) = 4.909**

NUBWR: *p < .05, **p < .01, **p < .001
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Table 6 Naﬂ’]iﬂ@ﬁ@UUWUWWﬂﬁLﬂuﬁ?LL‘UﬁF‘gﬁJﬂa’NLLUU@HﬂﬁiJ?J@Qﬂ’J’]ﬂJN’]?j]ﬂVI’]ﬁi’ﬂLLﬁ%LLiﬂﬂﬂf\] ’i‘])’]LL“LJﬂW]iJEULLUULLNﬂ\ﬂ‘i]

o o Bootstrapped Boot
AUUIAUNAIY . Boot SE
Indirect Effect LLCI, ULCI
MsUSUmAATINT—=Anurignnla—> 018 .009 .004, .039
wsgslanglu—>msasegvestindnw
MsUsuAPATINIT = Anurignnsla— 010 .009 -.006, .028
wsegtlanmeuan—>msasegvestindnw
MsUsuAPATINT = AnuRignnla—> -.005 024 -.080, .012
N5U1AK3993—>N5AegYDINANY
1471%*
PRI GRVRNIE »  usegdlanelu
599*xx TSl 191%
220%* et 12008
A Direct = .162* Sy -
nsUSURAAYINg P nsasegvestindny
Indirect = .018*

¢

Figure 3 (dun19dvSnauarAduUsEAVEavENaMTEINTRMULTIEeY (FUluuLseRdlanigly)

2AUIY waTUaLEUBLUY

[
U A YA v

ns3deluased idenunansideiihaulanazannsnofusenaniside ol

1. msUfusduinnsiiaruduiusifendennumnannidavestnfnwsudi 1 smivendeidedl
ogailifodfgmeadd Tumadniner msusududunssuaunsiyaaaldnumeigiulunsuiuasunudn
o13ual M AN wagngAnssulimnzauiuanunsalideundadly viedeFensedlui q luanmundeuio
o gt Fanszurumawaniasdeliyaraainsaususatiiuanmuedenlfesnadiszavinmuasdimamsedind
Wuge nsigiFeulimwanmsalunssuiduinmsinaeviilianinsanssyhnisiaig q aaunuimvesey
IluanumsaifivAsundasieideioniesla 9 floraunnsrsluananiunsaivieanmmuindeuuuuiiy §i3ou
p1afimsUsuiiidluienou uenteaisu nisuudolinsaouresennsd anmuindeudedinuasiansa
#19 q fiFeuiifienuannsalumsuiuimannisasiiliinisiuinmseuauiesilifiFouan auidnlums
AU LU AUIRNAIA (Martin et al., 2015) Feamsususumariaziisninadenadwinensinw (Bunlaead,
2011) wazyhbigiseuiiauniannsla (Leung, 2001; Wang & Xiao, 2014 as cited in Yu & Wright, 2016)

2. amurngnimdlafimnuduitudiduandeusegdlavesinfinutudil 1 aminedoidedl oghadtoddy
MR auwIAnaNrnanvnslavesyaaa (Diener, 1984; Ryff & Keyes, 1995) Fiiui miﬁmmiﬁﬂmamﬂﬁu
Huosdusznauddydssmavilailuid inmnmngn Sedlmmuddysonadnsmnsfing erumgnlusydus
fanuduiudiunadugvimanadouiisn uunlfunsueusegda msddammisnisGou anasjsiunieriy
‘di’]iauﬂﬁWUﬂWiL%‘EJu‘ﬁlﬁ’ﬁLLaxmiaaﬂﬂaNﬁu (e.g., Salmela-Aro et al., 2009b; Vasalampi et al., 2009,
Tuominen-Soini et al,, 2012; Bask & Salmela-Aro, 2013; Tuominen-Soini & Salmela-Aro, 2014; Korhonen et al,,

2016; Fiorilli et al., 2017 as cited in Widlund et al., 2018) @onAdpIAUIIUIT8UBY Gonzalez Olivares et al.
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(2020) fidnwarudiiudvesauranmslakazussgslaneluresin@nusudi 1 luvsemmau wuims
Suianungnnislavestn@nwiianuduiusnisuanduusepdalumsdiBeuluiminedy wardiaenadeariv
Haase et al. (2012) ifnwilunguiegnaemvusiuiiuasivesiu wuinsiianuguanunsadudsgdavesyana
1§ oyanaiimnuidnmananvieanizensuainieuin wiasiussgddamniulunisjumanunetsiuuazam
MABAIUNYIY N1 VUL UATIARNS S]sLuiw*jNﬁ;JagiLﬂmmammﬁ?u idesnyaraldoinaniinrmanunsaluns
AuAuEwg 9 fagviliussqimueidalily

3. wssgdlafiarudiiudidauandomsnsegluuminendovssinfnnduti 1 wminerdedodu gl

v o W a

WedAggneadd luusunmenisfine wssgdlalumsSeududdeniidvinadensidrfunsinwuazdaduieds

17

'
=P '

ddyiidamasiornudfasunisdou wamsidonui fasegdanmelusasusigilanieuendnsdidvinasenisas
oguasindny wmlussgslameluiinasionisaseguastindnu esnnginssuiigngslaanaeluinainain
dilavesfiouiior Souduudlmi 1 farwimelafildSuussaunsainnmadouduarldsuauduiannnis
SYUNTONIIINAINTIN N15ANYIVES Hardre and Reeve (2003) wud'm’lié’mﬂﬁaﬁuaqum’mLﬂuﬁaﬁzmﬂu%u
Seuannsaiuigusigslanuuiduauvesdnifeukaznisiuinunsiianuaiunse m%’wmﬂimﬁgﬂﬁ]mmﬁé’n
vnsamuidlafisrasegvesingou uHmansifeariimuaenndotuaide fednuiuinEeululsadou us
fannsndluldesuienisaseguesindnuluanidugaufinuld eilfiamudululéd fizouiifiussgdauuuiii
puvdefimanuauiiunginssuidugiidnisiunulunisdeuddmaenadugrianiaidoudigetu Jenkins,
2009; Medina. 2011; Pintrich & De Groot, 1990; 3510580 Qma‘wé, 2541 as cited in Jongjaisurathum et al,,
2015) wazdsilnuideatvayuin dnAnuAfuumudnnagnsnisiduaulunisSouiiinisesnnatsfuain
WMIngaees (Berardo et al.,, 2022) NgunavansenguiiunuLed (self-determination theory) ¥84 Deci
and Ryan (1985; 1991) lananvin mmﬁaamsﬁﬁasﬂummaqLﬂummﬁaﬂmaﬁug’mmﬁm&ﬁﬁnﬁ’zyﬂismwﬁq
\Wutadeiduaiuusegilaneluy TneyanaiinisSisunsnsgideaues (self-initiating) yaufadafiunuies (self-
regulating) Deci et al. (1991) a5u1871 Wqﬁﬂiiuﬁﬁ‘andw “M3MAunuLe” Lﬂumiﬁuﬂﬂaaﬁﬂﬁw%aLﬁaﬂ,aasm
fvlunisfiazsihdsdu yaraideniiagnseii luldnisadesmuvdoufjoamudeiseaiunisnsevhiidesnan
Svnavesduriedsdu uenanussgdlaneluasidvinaienisnseguesindnudsiiodusedisiuud usegdle
meuen mneds wgdafiernnefaviensadneiuegifunnudiiaviearudumadlun madouluiudeu
iy insedeldindumstanisuen :nMsAnwITes Van der Zanden et al. (2018) lévhmsdunuaingusoshsd
Gutin@nwdudd 1 dndnvnnausisnui nmsldinsadififuussgdafiddyuomnnalumeindu fedu 363
arundululaiid wssgdalumsouresinAnwannsafnnnussgdanmeludensuen viesussgdlanielu
warneuenildviswasien1siseuveindne

a. aurngnyslanazusegsladufuusfunasuuueynsuvesnudusius seninanisususdiy
Fnsuagnisasogluumiinerdevesiin@nunduta 1 snivendododual namsideuandiifiui nsusuin
fAvimsEvEnansnsadauindenisaseguestindnuluuviinede (Aduuseanininss = 124 ) Fawuind
duatiuayumsvumussunssRiuamudiussEriisUiufddvinisuaznsasegluandumsdnw
Tagdrsdannuuuirassnsasegvesindnuiliiauesinssuninnisuasssuudnuvesin@nudsarenisaseg
Yo9UnAn® (Tinto, 1993) szmﬁﬁmmsﬁm%qﬁquaﬂiimmﬁmmﬁ nan1sBuLazRaIuINTIuaRtyg) diu
sruvdsmnfefuufduiusvesin@nwideyuvunming1ds (nduiitow/aaz/aunin) frszuuivinsananse
L%amiaaﬁuszuuﬁﬂmﬁwﬂ'@lﬁ’Lﬁﬂm’mr;dﬂﬁwiawﬁmmﬁﬂLLazLi’jmmwmﬁu Fsmnugniusieegslnogrmiled
WiganeronudL5eINsinw MsyYsUINIIMANNIswaEn1sYININ1INdnndinalnensaienlurnmil
Aouninenae wWhvane waviludnisdndulanseglunminerdeaudisanis@ing (Tangcharoen et al., 2019)
nsysansmadvinsidunisiuivesindnwainusgaunisainiedvinis saufenistaddiusaulunmainig
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A3 wasmsiaumeadlgan ennanlainduauaunsavestdndneilunisuiuiiuinng nanisidel
AuAIBAGITU Kahn and Nauta (2001) finudiansamnsanisinmsiiusnuasdudsiunsianmadans
(social-cognitive variables) fiUszidiulusgninaniaiFoud 2 vestindnw [Wudwihueiiddguesnisasegluusn
wagearmannsalumsUTusadsimnesaugnitummgAnssudauan (dud msBavda nisnausu uagsnmsdnns
n1379) wazilivau (lhwn nsuenda uagnsmdedamsedauis) (Collie et al., 2017; Holliman et al., 2018)
dusudnsnanisdenluBiuinsenitanisusudimiairinisiunisaseguesinfnyiluumine sy
(Arduuszavmedon = 022 ) Insdsruaurnanmidlanazussgdle fenuaenndesiunsinyves Sahao and
Kienen (2021) #ldvinnsnunanssunssuegraduszuuiesfuiuusifimnuduiusiumsuiusivenindnuily
antuganfinu Geidvinareaunindnvestindnu Taedlmiiuin dhnwitlianmnsousudald wefiauan e ns
ponnansdy Nams3ouis anugnitu dameuguamneuazauainda anadnnina Anueien uasne
Fuaudunguensndniidrdny wazimmiiusagslafiunumunansveseudiiussewinamsuiusiuinnms
fumsasegvesin@nuilaenszuiunsdusinudvinavesnnumgnmale §issannsaefuneliin dndnwifa
wgnnslannasfussgdalunsSounndas . msifeluefntliiiuin arwmaniimouddosonudiialunis
3eu3 (Datu & King, 2018) wardsilnuidediatuayuin fissuiilrnumanmslannndsdussgdelumsFeudian
%u (Datu, 2018; Isen & Reeve, 2005; Kotera et al., 2019a; Lewis et al.,, 2009 as cited in Kotera et al., 2021)
madelunailiinneimneadifiaiy nuhifesrmanmdauasussgdanieluiunumbuiuds
AunanauuusynsuvesaNdNussEninsnnsUTuRaiuinIn suarmsasegluninerdevesindny 3
aonAdesiu Gonzalez Olivares et al. (2020) finuanuduiudiBsuInseninamssuianumgnmislatuussgsla
aelulunssudunsinuluamine1ds aamssauzed Baik et al. (2017) Wiuinanumaniinudusiusi
Uszaun1salnisiasaennudiuyana usgela anuduiusidauln mnuddaszuazanuaingg uazn19ideves
Khalkhali et al. (2013) wuidn gUwuumsiAuauLes (self-determination) maqmﬁmu@mﬁwﬁquaﬂsiméamﬂﬁq
vungeusalalunisaseguesindeu fideannineiueld ussgdanigludeussgdlanuuitumy vanefs
wunliufiyaeavhianssuries insgnuhnududammualawasanundamau asstutufunsinude
Aanssu wseiladeiliiatos wu senouuwnuiiaanimionisadny Sananliyanaiuiussgdanisuen
(Deci & Ryan, 1985; Vallerand et al., 1992) ﬁfﬂﬁﬂmﬁﬁLm@dﬂacﬂwstuLfJur;:Jﬁﬁmmqmu,azﬁawaslaﬂumiﬁaui
Adlyl 4 Aladinedanrou FEndszavanudnsalunsBeudismiuannsn anuaulawasanundlavewmues 145y
Uszaunnsaliinianela iilelddeansvieuaniudsuiFousiuiudaeutasnguiiou munguidnatneduiei
AuFesnIugueEele 3 Usznns Wun anudesnisiianuaninsn anudesnsiidasy wazaudonisd
arudiiusidudefisndutonsduaiuusagdamely degFouldsumanauaussanufisnelaainmiudasnisis
auUszmstasiinarousagdanislu warnssgdanelulinadanndenssuiuniaouiiaramuamuesniaiou &9
danasionansi3ou uazngAngsudu 9 WU Anuyniusiensieu msnsegluantunisne Wusu

Jarauanuzlun1sunaldde iUy

nsAeiinui anurgnnslauazusegdlaidusuusdunanauuueynsuusdiuse sALdRUS sEINg
miﬂ%fwﬁéhuimmiLLazmima&ﬂumﬁ‘mmé’mmﬁﬂﬁﬂm%ﬂﬁ 1wy Inedelesinl egedidedAgynieada
(b < .001) {AdeTaTidaiauouuy il

1. aninendoideddniasdavhulouisuasununuiioannanuansalunisufudiuizns wu
nsdalusunsunstineusutiemdetindnunifiymeiunisiseu msdnfenssuifioimuinisizoudvesindnum
ufansindssnemiuagmnimunsSeuineduadunasaivayuliinAnyansaufuiaduinns

2. iwinendomsdagesmadolonmalunsuiladamifeiunsSeusasmsuiuimesindnuludu

M7 MITEUNTEDY wazn1sIEEIn Welinsvan mlgynvSeaniunisalaunadunindnwimaundyeg
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nMsivesmsiiin@nwannsadeasteninedoazsiliaunsousleldegamssgn asafuanmdagmuazaiiy
FosnsiiwriaTavein@nu uazaiuanuidninuesaansadanistuaaunisaifiendunlden siuiluas
PIYMABVBIWMNINY Y

3. AME/a1931 nievtisauiitisateanisinauuazyszifiunsuiudaiuivinisveadndng
Tnetanizindnududil 1 vemslierasdfivinumilunumnnstiedansesdndnuiiidamnnsususadu
Fns mamundnwdgmnsusuiiiuivnisaasimuugs anutewde wenisdredmenud
\Rentes iietlestuniseennansdu mswuanin vensaneenanamine1ds

a. avasnanmalafinrudrdysengAnssunisiiou 1wy usagdlalumsiFou arwdasiugnitusion1siFeu
MauIng1deaansaduasuanungn b liiuinAn e lanewuInmseIsn1sEe o 019 n1sdnlusinsy
duaSuaunInidn MITANINTINAN 9 19U AINTTUNSHAIIAUTINYEANAR Tinwen1sdanun3anisleein

5. msaseussemalunsBeusiiudediiadyy faeumsesnuuumsisounmsasuiidaaiunuiibassuas
AMNANTD USRI LA 9 Fdaaiuussgalaainaiglusinniiussgddaainaieuen whunsdl
UFduiusfseniegSeudugaeu msairaussgslafudiuvisvesnisaiadanndenlumeuin aunsadield

o =2

UNANTNGANTTUNITIOUANNURTINGIUABINIT BI9LTILANSHIINITA10DNNANAUYBILNANEN

174 o0 Aawv g’ll
Jarauanuzlun1sniiveasesaly

1. meifelundsilvhmsdnmsuin@nunduda 1 aviinedodedn nanisideliaansnagugisd iy
tinAnuluanituns@nwidu q ¢ idesantladeiidnaenisrseguesindnwieiafianuunnssiululuusiay
uingdousruunanmwnden fatu maddeadutelumsvensvouiunmafiny TasvihnsAnwduiindnuly
anfunsAnudu 9 $aude 1wy uminerdelufituuesdy vievihnsfnwviTeuisussnitamnineidely
MiuvesiuasumiIngaelenyy

2. mifendarolumsinutafovdesuustu q uonwionnduusildlunisfnuised N13A98EUDY
tnAnuilusminerdserainaintladedu q laun Jadefuusznns wu giusnmaasugia yunedninel 1wy
N53uUIANNELNTITRIY AMUNELUNNNLA (resilience) sz’aLLUimmﬂfmaﬁmam'amimaguimaaﬁﬂﬁﬂwﬂuwﬁmmﬁa

3. avusngnyndlavestin@nvaminedefudulsitgAnvifesnnweauas In1sldsuuuunsin
viauuuinifanuuansatull lumsideaailfuuutannumngnmadafidumsiademssuiauidnimelaly
amsfeniuiinvemues  Inelildlduuuinfiduivesdussnountethfoiiliasauman ns3seluads
soluonafiansanisnsinanungnluidsesdusznouvdededeiihlmAnmumanmalavesindnu uazidenles
fuudsau 9 foreawluag M’%@Naé’wémmmmmqﬂﬁ?u

4. mﬁ%’aﬂ%y’wiavl,ﬂmiﬁwmsﬁﬂmﬁ’mfjmﬁﬂﬁﬂmﬁaaﬂnmqé’u Wuaniw vieateenanumiivede Lite
AnwImanmguesnsoenaNLmTIng s Fsenaayldnaiunndsluannguin@nniiddnuegluuvninede
villsdeifianiafeiulymyaummueimseonannuminede

5. miseluaditiunsitedalinna wdedlelilunsise Junuuinuuusenunu (self-report) Tu
neteadslummhmsifouuunan (mixed method) wievinnsideidsamningaude Tngisnsduntualidedn
ashlinansideiimnmidefoniousiugiBeiu

AnANIsuUsZNA

ndeasell sunuaaryun1sive MnaAusuyweans uninendededuy §ITeveveunsy aandu

1 a

ag9ge BnslasunauewaTIzd aAnusiufieuasnisatuayuainuate q die lnsanizngudiedis Tudu
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