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ABSTRACT

This research aimed to examine the effects of a group counseling program based on the schema
therapy approach on perfectionism and mental health problems in university students. The research
employed a quasi-experimental design using a randomized pretest-posttest control group method. There
were 16 participants, with 7 randomly assigned to the experimental group and 9 to the control group. A
multivariate analysis of variance (MANOVA) was conducted to compare perfectionism scores as the primary
outcome and mental health problems as the secondary outcome. The findings demonstrated a statistically
significant decrease in posttest scores for perfectionism and mental health problems in the experimental
group compared to pretest scores. Additionally, the experimental group’s post-test scores for perfectionism
and mental health problems were statistically significantly lower than those of the control group. These
results support the effectiveness of the group counseling program based on the schema therapy approach

in reducing perfectionism and mental health problems among university students.
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ANUAR (schema mode WINZAN WOENIALESH IVYAN 1T YE MUV UART LT EY Hw
management) WMATLALAZ IS schema therapy Taun msUSuaBLRuRAM (imagery

rescripting) UNUWasaR (role play) NIVNNUNG (chair work)

srezgAnITUINEILaTRAILN
unun1slasiy

8 ajﬂmil,%'augl,l,azﬁ@uml,mu as;ﬂmit,%‘auéjmﬂmiﬁma;uﬁmum Warinwensdianisiiiownoy
Uasiu (consolidate learning | Suifoffuanunisaifienngruinuazdosiu uazUssiiuvdaaunagy

and relapse prevention) n3UsNY
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;ﬁﬁ‘i’asﬁLﬁumn%zymuﬁuwmiUiz%ﬁﬁmﬁuéﬁwuﬂiaqua online a3 0BT YIaLA LA WA
HnAnwluLmingdy ;;ﬁﬁmmaﬂﬂﬂ%ﬂgﬁﬂLL‘U‘U’?@ Frost multidimensional perfectionism scale (FMPS) e
Junsdanses yaratilarzuuusnnnuFesnify 70 asuuu alnsunishanauiioleyalusunsungu [eloma
Tndnaw uazveauBuseslunmalensiunsidy
MntugIseiniuntsquynsmisedungumnasiuaznguauaulnenissuaain (simple random
sampling) 91N LT sk lun1svaaeuAI T BTN 19NE UIAABILALNG NATUANN BUIT UN1TNARDS
(equivalence between experiment and control) FeUsznavlunlemaanin 918 ANBULYATNAINYBUAINY
ALYTALUY WaznzdmaunIndn
n1snaaesfunguuaasndaiiulusunsunsuinwikuungulnednistdadlousuid sunuuuny
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ﬂa;mﬁfgasmv'?mzjwmamLLazﬂajmmuqmﬁ’]LLUU?@é’ﬂwmsqﬂaﬂmwmaUmmamyjaaﬂuw uazLuUUsEiiuAgY
doymavain eslsinunquauauaziiunguiiesisililadulusunsunmsuinwinuunqunsendunqunasd
Fandsnyidulavoyavesszeriinnunaia nunravesUsunsunsIsamLsnTIsansERUSN YLz yAGNN M

gouauanyuuuulaase JuiudunslulsunsumsdSnwnuunguunnauaiuausell

nsATIEidaya
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’Lumsﬁﬁ’wLﬁumi{fmﬂisﬁ’]sﬂya;gaLLazmﬁmeﬁﬂJaQa @iﬁﬂﬂ?mﬁlmwﬁ ﬂ]lasgamqaﬁﬁ W qmsw%aada
7V arndeunmuamuanaiesiieide unsvaasuaNufigiu addfilsTinsznveyaiily laun adfiuieuiiiey
wﬁLa?{mzmﬁaﬂémﬁaaéwaaamqlmﬁtﬁuﬁaszmﬂﬁ’u (Independent Samples t-test) wag Asnedeulnauals
Chi-square Test IumimmaawﬂlﬁmﬂaaLf'juaaguﬁaumﬁmswﬁ%auﬂa waz @nRuIIENe (descriptive statistics) Tu
MsesUY S0UAY (percentage) AaAe (mean) LLazéauLﬁmwummgm (standard deviation)

ﬁ"auﬂﬁaﬁiﬁgslumsmaauamagm fio NMAATIENANLLUTUTIUNYAUEBIVALUUREN (two-way mixed
MANOVA) Bstsznaulumesauusau fe m‘am?ﬁuiﬂsm‘amzjm (ﬂﬁjwmam Vs ﬂq'mmuqm: between group) wa
syozaN (NouKarMAa: within group) wagfuUTINAS dnwazyAANWTEUANLALYTRILUULAE AT

FUNININ

NAN1599Y

daudl 1 anwasnaluvaingualagiauasauiiisniunounaaes

TuauthdunmsSeudisummumidionturengunanouasnquauauneudusunside diiiausly
Tus319 2 wuriwEaNIWLAENQUANETBINAUYIARDILAE nquArUANlIwAnAnaTY (Y 2 = 0.0847, p = 771, ¥ 2
= 0916, p = .633 MUFIFU) UBNINT AFNT 3 NUMNBUNITNAABINAUNIAABILALNUATUANTIATLLL AN YA
yAANNINYEUANLELYSLUULAE A TAuA AR IuANNaTY (f = 144, p = 171, t = 1.36, p = 197, uay
t =172, p = 108 suddv) Ssanunsoagdlmneudunulusunsy naumnaesiasnquauaulufipuuananaty
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Table 2 magaﬁﬂﬂ@umﬂqwmaamazﬂqm’m@u LAZHANSIUSIUTI—UAUINITBUAUNDUTUNSNAADINIY

chi-square test

fauus - nejumuczu - nzﬁumagq x% | palue
A1UIUY YA A1UIU ERLGH
EWAFNIN
LGBTIQ+ 2 2222 2 2857 | 0.0847 77
i 7 77.78 5 71.43
nguAnsy
A e T e A 7 77.78 4 5714 | 0916 633
Inermansinalulad 1 11.11 2 28.57
IemanTaUnImN 1 11.11 1 14.29

Table 3 vayalUveinguneasiuaznauaIuay kagkan1sSeulisuanuwniieuiuneusunmaaenig

independent t-test

. nguAUAN NHUNARDY
AuUs — — t | p-value
ARAY SD AR SD
27 213 1.41 204 0.976 1.44 A7l
é’ﬂwms‘qﬂaﬂmwmaummamyizﬂuw 1273 13.2 {4159 20.6 1.36 197
AmeUgunnin 35 10.5 25.9 10.6 1.72 108

[] z:l' = a a =< 1 = o L% 4' % -::'
#un 2 msmmﬂizamswa*uaﬂﬂsunium'sﬂsnmLmunqﬂmﬂumivwmwaﬂiuuJasJu

wuuskuaMaAndugusadnvazyadnawauANEANYSalLUUTastinAnusEAURaNAnE

o

Wesdulusunsunisuinvnuungulaeiinisirdaiisysuasusuuurunundugiunednvus

U

I3
a

yaBnnwgeUANANYTLUUTasTnAnw s AugaLAnwlunqumnaesTuawieAy 8 ady iusresia 5 dUam
Mnduisiniunsianandammanes wazdidunsisuisuazuuundinmaasstunguaiuaulagly two-
way mixed MANOVA @siiasanisnadl 4

1397 4 wansldiun wutfoddyesUfduiussemenauuaiig fedanuviennngunnasiiay
nquAmuANTiazuLLdNYMTYAANA YB UATINANY SALUUKaE Az daaun I Anlur N e UL Hd s TYIAA
wANANeRUDE1ILDY 1 vj (A =0.0541, F = 5508, p = .019, Partial 772 = .459) r;g’?ﬁﬂﬁwﬁ’%ﬁumﬁmiwﬁmm

WANANS18A (post-hoc analysis) Asntawelums19n 5
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Table 4 #an1swIguifiguAziuUNBULAEHAINITNAGRINUNqUAIUANLALLY two-way mixed MANOVA

Bvidwa Wilks' A F p-value Partial 1)2
SEMNINQY Intercept 0.011 576.622 < .001* 989
naw 0.477 7.122 008" 523
meflunay 138N 0.444 8.131 .005* 556
Ufdanius naw x Laan 0.541 5.508 .019* 459

*5 < .05

Table 5 Han15WILUTIUAIIUUANANTIYATDIAN YL YATNANYOUAIHANYTULUULEN 1L TyngunIman

VRNGUNAGDILLASNGUAIUAN FEMINNDULATWAINITNARADY

. . nswFeuiieu
NGUNABDY NgUAUAY L NaN1T
FENINNGY
— — - wWisuiisu
ALREY SD ALREY SD F p-value

ANWYULYATNANYBY
ANENYTRILUY

ﬁ'awmaaﬁ (Pre) 115.86 20.643 127.33 13.19 | 1.839 197 Preg, = Precy,

W& Wnaea (Post) 93,57 15.693|  128.44 151 |20.295* | < 001 |Posts,, < Postey,
ns3suiiisuniglungu

F 9.714* 0.032

p-value .021 .862

Nan1sLssuLigu Pre,,, < Postg, Prec,, = Post.,,
aedymguainidn

NeUNARDS (Pre) 25.86 10.574 35.00 10.55 | 2.952 108 | Pregg = Preq,,

NaINa04 (Post) 15.71 6.020 32.33 12.17 1 10.864* | .005 | Post,, < Postc,,
ns3suiisuniglungy

F 9.626* 0.723

p-value .021 .420

NaNSIUSEULTEU Preg,, < Postg, Pre,, = Poste,,

*o < .05

NA5197 5 Lﬁ'aw“mimmzLLuuﬁuamqlwmmwmﬁ ﬂq'wmaaaﬁﬂ:LLuué’ﬂwmzqﬂSﬂmW%U
mmamyiiﬂuwLLaxmaxﬂQqummw%mamaamﬂﬁaumamaéwaﬁﬁaﬁwﬁmwwqaaa (F=9.714,p =021 uag F =
9.626, p = .021 AUEGIV) 1ummz17iﬂaj3JﬂaU@mﬁﬂzLLuuﬁ”’ﬂ 2 pullauanansifusensdideddaymeeda (F = 0.032, p
=.862 uay F = 0.723, p = .420 ANNARU) uaﬂmﬂﬁ NaﬁnﬂmiLU%EJUL%U%LLuwﬁqmsmaaaiwinmjwmam
LLazﬂzjmm"uau wuﬁwmﬁumamiﬂzLLuué’ﬂwmzqﬂaﬂmwsuawmmugsahmuLLazﬂzLLuumaxﬂiqusumw?mLmn@m
ﬁuaéwﬁﬁaﬁﬁzymaaﬁﬁ (F = 20.295, p < .001 tag F = 10.864, p = .005 AINAINU) n51Ua suLUasuaraIy

WANANYBIALUUUANINTOLAAIHALARIUT 2
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2AUIY waTUaLEUBLUY
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VY v
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amé’ﬂwmzqﬂanmwmaummamgidLLUUI(; desmeusznizusn matdaifofuiudsuuuuikuaufndy
nsvdadidussansualunisufuludsuyadnnmdiidulym (personality difficulty) wazyndnaminund
(personality disorder) IngnsthtinfioUsuiUdsuuuuunuaudn (schema therapy) Lﬂumiﬂwﬁmﬁ%’magﬂumﬁu
ﬂﬁluqﬂﬁ' 3 9040150 UAL 0USULUA BULULLRUAILAR (third-wave cognitive behavioral therapy) & avu
nstndadiindngudasednslumaiitayednanfiaund wazyednaniaundngunisfinuannsiidaie
Uuld sunuunnumudnfivussdnsnalunisinuide QﬂﬁﬂﬂWWLLUUE};’]ﬁW}’]ﬁ’] (obsessive compulsive
personality disorder) fifidnuazia1szdou veuamaLysaLUY TauAIUAN A TuEAvguLayluUsziszuen

DUAINALAEANDNNTINIIULAENNTABRUTIN TINITANYINRIULINUINNNSUIUALN DU SUU RS UL UULRUAIILAAZINITE

anensyainamuuug1Anginte vienanlandnuuruadnainseuanuanysawuuiiunilslunaumidedy

v v

maqqﬂﬁﬂmwﬁmﬂﬂamﬁmﬁ Fan15UnUadn: IULLU‘USWEJ‘Uﬁﬂa (Amtz, 2012; Van Donzel et al,, 2021) waghuungu

=

(Wibbelink et al., 2023) s*maaﬂa'mﬁ'ﬁé’ﬂwmzmwaummammqmm (extreme perfectionism) (Sohrabi et al.,

9 Y

v vy
N Ta v o

2023) arulunsfnwiaseilyidediaddyuuifnveinisuivindaieusuivdsusuunauanudadugiu unan

U
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AnuwnrwielmmuizdunguiUmuneidudnAnwid dnvazyadnnmeeuruauysawuufigsluwiaie

ynannmRnUNA unfinnudessmetyviaunmdnunasznisfaiinanunviemu

nuvesnmstaiieUuludsuuuuinuanuAnesuien dnsasyadnnwrouauaNy salLUY 1T
LUUKKLATIARTISENT Maseasgiugslunni3es (unrelenting standards) Ssyanafifdnuueyadnamyeu
mmamgizﬁLLwﬁ’UQﬂaﬂmwﬂﬂUﬂaqugﬂﬁmgwﬁﬂ (obsessive compulsive personality disorder) A198WUURHY
AuARR LLmﬂéwaﬁuﬁizﬁUmm?mLid (severity) LLaxqﬂaﬂmwﬂmJﬂaLLUUEJg’lﬁmsjgw‘hﬂﬂ%ﬁt.mmmummﬁm
PIUBL 9 $9AIEIINNI (pervasive) (Young et al,, 2003) fuiumadiedinisveansvidaiileusuidsunuuiny
AnuAnTsansminnUiulmnfuindnmiifdnuasyednameeuauanysauuule

Usgn1siaes nseenuuulusunsuiilageasnewesnguu1annstidamukuInisesnistitaii e
Usuasuanudn Imar;;%ﬁaiﬁgl,t,mﬁm%jaq ANMIZUVBIUUURNUAILAA (schema mode) wagaiun1InTzuIUNT

nauaenAaasiukuINIeINIsUIdaioUsulasuwuULHLAMUAR (Farrell et al., 2014; Farrell & Shaw, 2012)

v
a

Town Tuf 1 Tusuaunistidn daannasatuianIsuased 1 wag 2 vadluswnsufndtewaundu swdunisasis

U

dufiusnmuaznisiuanugiiestunszuiunsiidauaraugingInuUARNANYOUANNANY SAUUUANLLIAA
109n15UAaUTuIUABuLUUMNUATINAR Tuil 2 1dudurein1swilaan1isvetuulNUAINAAT LY (Mmode

awareness) $9@9nAa0I URANTTUASIN 3 Vaalusunsy wazduil 3 [WUN1TIANITAUENILVRILUUBKHUANLAR

=

(mode management) Fdannasiiufanssuasail 4-7 uazdud 4 1unisginisSnwuasimuiunnunisesiuigs

A0MAABINUNINTIUATIN 8

mnsuiunauindaiieUsullasuaudAnuas g Anssuual (group cognitive behavioral therapy) 4

WauuiMsUTudsunginssuilugangu wazguuuunisAnfidailou (Egan et al, 2011) TUsunsuurdnd

3

o

E;ci ot TulmaiiansdUaulssaunisal (experiential techniques) 1u imagery exercise wag chair work
wnna wansfnuluadsiisaennassturanisinuiiniundnunnstaiiot fuudsunuuunueiudn
mmiaamé’ﬂwmzqﬂanmwmaummaugsahl,uulg (Arntz, 2012; Sohrabi et al., 2023; Van Donzel et al., 2021;
Wibbelink et al., 2023)

Tughuvesnnzdymaunmdn nsdnwiluaded nualvsunsunisuinwuuungalaeinistdadie
‘U%’ULU§EJuLLUULLmummﬁmLﬂugmﬁéﬁﬁaﬁmuﬁummmammazﬂsgmqmmw%mlﬁy@?’gEJ fathilosnuamsfingi
NUIIWUNENwAIzYAANA LAY ST addman e dymaunmde lamasdunnsfuan
AMIANNMA LazAURAUNAYINITTUUTENIUDIMIT (Dittner et al,, 2011; Limburg et al., 2017; Rnic et al.,
2021) IG]EJLQ‘W”Izé'ﬂ‘UmzLLU‘ULLB\IUﬂ’J’mﬁﬂLLUUﬂ’]i@?ﬂmﬂmii’mqﬂunﬂL%IEN (unrelenting standards) fiARnsdu s
ogsiifedndgfuoinsanuinntae angduas LLa3msi"u§”amsauzmﬁ‘u’1mi (academic self-efficacy)
(Dowsett, 2019) miamé’ﬂwmsqﬂﬁﬂmwsuauwmauysajuwéqNaiﬁuqﬂﬂammmé?ﬂmmgmiﬁﬁuﬁaLaaiﬁy

winzan wagdanguiy wigananunaduiiyanainediles tazyiglvaunsad usuuazsusaunvesmuiasle
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= Na

WNzaLTY wazasnalndaan ARty (Bakhshipour et al, 2022; Lloyd et al,, 2015)
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mjuﬂsmmﬁLmﬂm"mﬁ’u?jamiﬁmyqamﬂmxﬁmﬁq aéwaiﬁmwuﬂwiﬁﬁaﬂ%aﬁﬁqwLLﬁﬁqﬁa ualup9UsnAREnU
nsthdnifieuildsuuvuunuanudnazidunisideiiindngudsednviusesussAnsua Lwﬂugmﬂuazﬂa
ThaiJo iuﬁpﬁﬁaéwwmm FelumunsnuiseiofnuUsravsravesnmsthdariieUsuiasunuuunun@n
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N13Any1 (Kumpakdee & Longthong, 2022) wan1sAnwAsatisaivayulsyaninavedlusinsunisuineiiuy
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naulaednisunUmieusuidsunuuunuaudadugiuiyddewauidulunisandnuvazyadnnimyeu
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