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Abstract

This article reports on a literature review part of a larger research project which was an attempt to
examine Thai sci-tech undergraduates' perceptions about their English speaking skill development after
taking an English speaking course at a university in Bangkok, Thailand. This sub-study is a library-based
descriptive review the materials for which have been retrieved from different Internet sources, including
public search engines and library databases. It aims to specify theoretical and practical elements for teaching
and learning the English oral skills among the students in the said larger study. Mostly, the article focuses
on answering questions about elements of teaching oral skills such as definitions of speaking skills, speakers
and their communicative competence, methods for teaching speaking skills, key aspects of the teaching and
learning process for oral skill development, and current trends in speaking skill teaching. The data obtained
provide valuable insight into what should be incorporated into the English speaking course in the research
setting where the researcher’s larger research took place. This is for the enhancement of its EFL learners’

oral skill development.
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1. Introduction

In countries where English is not used as the mother tongue or the official language of the country,
learning this language as a foreign language seems to be a challenging job for language learners, for English
can just be learned in textbooks in their classroom, and it cannot be used in their real-life communication
(Derakhshan & Shirmohammadli, 2015). Teaching this language has then become a necessary concern.
Difficulties English teachers in such countries are facing in the 21%-century classrooms appear to add more
challenges. These include English language teachers’ resistance to change in methodologies and materials,
limited access and lack of resources, and classroom management issues and decreasing student engagement
(Lorimer, n.d.). The situation has doubled in complexity when it comes to the oral production of English.
This is because spoken language production has been long viewed as one of the most problematic phases
of language learning (Brown & Yule, 1983; Leong & Ahamadi, 2017). A huge number of language learners
view speaking as 'the most complex and difficult skill to master' (Hinkel, 2005, p. 485). They find it difficult
to convey their thoughts or feelings in words of the target language. Even after years of learning English,
they cannot produce the learned language fluently and accurately enough (Bueno, Madrid, & McLaren,
2006). Moreover, producing the target language orally can be exasperating because the L2-production
process, in fact, requires a lot of linguistic, cognitive and psychological competences from the learner
speakers (Mak, 2011).

Scholars postulate that spoken language production seems to be the most vital ability of all the four
language skills to be mastered (Bueno, Madrid, & MclLaren, 2006; Edalatkhah & Arjmandi, 2015; Khamkhien,
2010; Ur, 1996; Widdowson, 1994). Why so? This is because speaking ability is generally viewed by language
learners themselves as the measure of acquiring the target language. Speaking a particular foreign language
fluently showcases the higher ability of communication than the skills of writing, reading, or understanding
spoken language. Those who learn it are likely to be mentioned as the utterers of that target language (Ur,
1996). Moreover, in recent years, oral mastery of the English language has been considerably augmenting
since English has turned out to be the major language of world-wide communication. It is utilised in various
areas including international relations, education, business, industry development, exchanges,
entertainment, films, computers etc. In other words, English is the international language of today’s modern
world. Thus, learners’ speaking or oral communication skills are of great value to their personal and
professional life because these skills are very important for surviving in this globalised era (Rao, 2018). Hence,
language teachers should always accept that there are teaching challenges to deal with. Helpful tactics to
lessen the complications of teaching the English language (Chen, 2007; Nunn, 2011) should be taken into
consideration. The goal is to improve leamers’ effective and proficient use of the language for successful
communication.

In an English as a foreign language (EFL) context like Thailand, the ability to speak English is essential
for future graduates before entering the working circles as well since English is the one global language that
opens doors to those who can produce it fluently. According to Mala (2018) who cited the EF English
Proficiency Index 2018 survey, strong correlations between countries and their people’s proficiency in English
have also been found. That is, societies with higher English proficiency users are more egalitarian. Their
people have equal status and similar incomes as well as opportunities. Unfortunately, Thailand has not yet
qualified as such an egalitarian society. The country ‘has the worst English proficiency except for Cambodia

and Myanmar’ in East Asia (Mala, 2018, para. 6). Consequently, the Thai government has also reacted to this


https://www.macmillandictionary.com/dictionary/british/equal_1
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necessity. A more conversational approach has been emphasised in the country’s mainstream schools (Mala,
2018). Being aware of the significance of oral skills for Thai EFL learners, teachers of English at all levels
should employ the teaching approaches, resources, activities, media and other supplies to enhance the
learners' mastery of these skills. Also, the main objective of all English language teachers, as Davies and
Pearse (2000) have pointed out, should be to promote learners’ ability to employ the language efficiently,
correctly in order to convey communicative purposes when communicating. Even though various
pedagogical methods to boost students' oral skills have been suggested as implications from several studies,
EFL learners still have difficulty in mastering this skill (Akkakoson, 2016; Leong & Ahamadi, 2017). Many of
them find it not easy to communicate their thoughts in spoken English. They are having difficulties expressing
their thoughts through appropriate words and expressions successfully. They give up speaking when facing
psychological hindrances such as shyness and anxiety. At times, they do not have the chance either inside
or outside the classrooms to use English. Learners themselves also need a considerable amount of time to
practise speaking. To control such problems of teaching speaking skills, Rao (2018) recommends a strong
and dynamic classroom where interaction is employed as a strategy to encourage learners’ ability in
interacting and communicating among themselves with abundant time to be provided. Such interaction
through dynamic language leaming activities in class could help leamers to obtain the vocabulary and
grammar necessary for their speaking skill improvement. Apart from that, language teachers should react
not only to learners' language components but also affective variables such as speaking-in-class anxiety
(Akkakoson, 2016), by providing a learning environment that contains no fear of oral communication and
contributes to taking the risk of using the target language.

All of these challenges can affect the learers’ oral skill development if instructed inappropriately.
Thus, this paper aims to bring to light some theoretical and practical background information to pave the
way for understanding how oral skills in English can be taught to and learned by a group of EFL sci-tech
university students. Insights into the way to teach speaking skills and appropriate teaching elements were
brought into the researcher’s instruction of the English Conversation course he was responsible for in his
larger-scale research project. To limit the focus to the topic in this review, some questions have been raised
as follows:

1. What is meant by ‘speaking skills’ in the literature?

2. How are speakers and their communicative competence related?

3. What teaching methods can be used for developing learners’ English speaking skills?

4. What are key aspects of the teaching and learning process suggested in the literature for English
oral skill development?

5. What are the current practices in teaching speaking skills?

2. Methodology

This library-based research is qualitative and descriptive in nature. The materials compiled to ease
learners” oral skill development in the larger research project have been solely retrieved from online
sources. A brief account of these sources is provided below:

2.1 Web Search Engines

Two computer programs that were used for searching for Internet information related to oral skill

development in this review were Google Search and Google Scholar. The former is one of the most widely
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used web search engines with over 40,000 search queries every second on average translating to over 3.5
billion searches per day and 1.2 trillion searches per year worldwide (intermet live stats, n.d.). The latter is
another web search engine that arranges the full text or metadata of scholarly literature of all fields covering
peer-reviewed online academic journals and books, conference papers, theses and dissertations, preprints,
abstracts, technical reports, and other scholarly literature, including court opinions and patents.

2.2 Databases

Two databases that were employed to obtain the materials for this review include Scopus and IS
Web of Science. Both databases are the world’s leading core collections of abstract and citation, and peer-
reviewed literature including scientific journals, books and conference proceedings.

2.3 Data Search

Through the above-mentioned searching channels, the data were searched in three forms: keyword
search, phrase search and research question search. Specific keywords (e.g. speaking, communicative
competence, teaching speaking), phrases (e.g. trends in speaking skill teaching, current methods for teaching
speaking) and research questions (e.g. What is meant by ‘speaking skills’ in the literature? How are speakers
and their communicative competence related?) were typed in the search bars.

2.4 Data Processing

The data obtained from a number of online research articles, books, weblogs or websites underwent
the process of document analysis during the literature review period of three months. Relevant information

was extracted in a separate word file, whereas the irrelevant data were discarded.

3. Observations and Discussion

A brief synthesis of existing literature to explain what elements could be incorporated into the
instruction of English speaking skills in the present researcher’s larger project is described as follows:

3.1 Definitions of Speaking Skills

Speaking itself is viewed as a productive skill with real-time and aural-oral processing (Bailey, 2003). It
is academically considered a bilateral communicative procedure for meaning construction in which
information is produced, received and processed spontaneously (Brown, 1994; Burns & Joyce, 1997). This
procedure cannot be taken place without such components as the interlocutors, their shared experiences,
the physical setting and the speaking objectives. The structure and interpretation of speaking could be
determined through the context in which it occurs. Speaking appears to be unpredictable because of its
spontaneous, open-ended and evolving nature; however, its recurrent patterns lie in such functional
situations as greeting, inviting, declining, complaining, requesting etc (Burns & Joyce, 1997). Speaking can also
be viewed from its features, functions and conditions. Speaking involves three distinctive features: (1)
interacting with another person or other people, (2) using paralinguistic features (i.e. eye-contact,
facial expressions, body language, tempo, pauses, voice quality changes and pitch variation) to form a
dialogic movement of speech, making it a multi-sensory activity (Thornbury, 2005) and (3) centring around
unexpected topics. While speaking is used for interpersonal and transactional functions (Nunan, 1999), it
also depends on particular conditions since it takes place only when the two interlocutors are conversing
in person (Van Lier, 1989). Based on this, speaking is also recognised as conversation or casual conversation

which is ‘the informal, interactive talk between two or more people, which happens in real time, is
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spontaneous, has a largely interpersonal function, and in which participants share symmetrical rights’
(Thornbury & Slade, 2006, p. 25).

Based on this, the meaning of speaking skills in this library-based study involves the inborn skill that
humans have and use to express their thoughts, feelings, opinions or information to attain a commmunicative
goal and prolong a social relation between two or more people. This innate capacity helps all human beings
to acquire language. When being young, they gain their first language speaking through interacting with the
people and environment around them. Thus, the need to communicate makes language acquisition happen.
The situation of speaking a foreign language is almost similar. To gain abilities in speaking a new language,
the communicative aspect of the target language should be the instructor’s emphasis. Learners need a
source of natural communication. During the process of acquiring the target language’s oral skills, learners
should be provided on-the-job practices through communicating with their peers in class.

3.2 Speakers and Communicative Competence

Theoretical and empirical research posits that speakers have to possess communicative competence
which accounts for their skills in appropriate language use when having a conversation. This competence
gives a signal to the speakers: when they should speak and when they should not, how they can take turns
in a conversation and how they can start and end the dialogue, and how they can get involved in a
conversation and disregard the interlocutors. Moreover, it also prompts the speaker to stop speaking and
take the role of the listener instead. The idea of communicative competence was initially introduced in
1967 by the American sociolinguist and anthropologist Dell H. Hymes (1927-2009) in his communicative
competence model (1967, 1972). The model has been expanded at a later time by other researchers (e.g.
Bachman & Palmer, 1996; Canale & Swain, 1980; Celcie-Murcia, Dornyei, & Thurrell, 1995; Goh & Burns, 2012).
Bachman and Palmer (1996) elaborated that communicative language ability consists of two broad branches:
language competence and strategic competence. There are two kinds of language competence, namely
organisational competence and pragmatic competence. The former is relevant to the grammatical and
textual knowledge that regulates the sentential structures of the language, which accords with Canale and
Swain’s (1980) grammatical and discourse competence. The latter means the ability to suitably
communicate and explain one’s conveyed messages. Bagaric and Djigunovic (2007) regard this as the ability
for creating and interpreting discourse. This competence covers functional knowledge and sociolinguistic
knowledge. The functional knowledge allows language learners to understand normal practices of language
functions and understand the actions that utterances and discourses perform while the sociolinguistic
knowledge helps to properly produce and interpret statements in numerous social situations. As for strategic
competence, Celcie-Murcia, Dornyei, and Thurrell (1995) mean metacognitive strategies which regulate one’s
own thoughts to set their learning goals, plan their communicative activities and appraise the obtained
results. These researchers have come up with a more detailed model of communicative competence

forming it in a triangle shape, as presented in the following diagram.


https://www.sltinfo.com/language/

NsaTINNsRaUmansuszgnd 7 14 atduil 1 w.a. - fle. 2564
The Journal of Faculty of Applied Arts, Vol. 14, No. 1, Jan. — Jun. 2021

Discourse

Competence

Linguistic Actional
Competence L. Competence

Strategic Competence

Figure 1 Model of communicative competence suggested
by Celcie-Murcia, Dormyei, and Thurrell (1995, p. 10)

Discourse competence is put in the middle of the triangle encompassed clockwise on top by
sociocultural competence, on the right angle by actional competence, at the bottom by strategic
competence and on the left side angle by linguistic competence. Relations between all of these
components are represented by arrows pointing inwards to discourse competence and outwards to linguistic
competence (grammar), sociolinguistic competence (appropriate use of language) and actional competence
(language functions). Moving clockwise in a circle, strategic competence occurs at all times assisting speakers
to compensate for any difficulties using other skills.

As suggested by Thornbury (2005), speaking is viewed as a skill or a particular activity to do something
well. To communicate, speakers need the relevant knowledge that they have gradually gained. This
knowledge can be categorised into extralinguistic knowledge and linguistic knowledge. The former includes
knowledge about socio-cultural rules of practice in society and interconnection between speakers while the
latter covers knowledge about genre, discourse and pragmatics. Moreover, the knowledge of genre related
to speaking is utilised for transactional when speakers want to communicate a message or exchange goods
and services, and for interpersonal purposes when they want to create and maintain social relations. To
achieve these aims, speakers can develop numerous speaking occasions based on their typical ways or
particular styles. Language learners need to be aware of different types of speech in order to connect and
organise utterances. This genre knowledge refers to discourse competence according to Bachman and
Palmer (1996), Canale and Swain (1981), and Celcie-Murcia, Dérnyei, and Thurrell (1995). As for pragmatic
knowledge, Thornbury (2005) means how to use language by paying attention to factors such as the context,
meaning, ability to use various speech acts, pragmatic cues, awareness of language politeness, together with
the knowledge of the conversation topic and the appropriate channel of communication. This pragmatic
knowledge is similar to sociocultural knowledge of Canale (1983), sociocultural and actional competence of
Celcie-Murcia, Dornyei, and Thurrell (1995), and pragmatic knowledge of Bachman and Palmer (1996). For

linguistic knowledge, Thornbury (2005) is more concerned with grammar, vocabulary and phonology.
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Moreover, the pragmatic knowledge also focuses on the significance of a difference between printed and
verbal sentence structures which make dialogues sound natural.

Another communicative model can be witnessed from the research and development in language
education proposed by the Common European Framework of Reference for Languages: Learning, Teaching,
Assessment (CEFR) (Council of Europe, n.d.). This framework has been referred to as the evaluation, studying
and instruction of foreign languages around the world. It explains a model of language use according to an
action-orientated and socio-cognitive approach which focuses on the cognitive processing of language
utilisation as well as the significance of the situation in which the language is employed (Trim, 2011). This
model is composed of three basic components: language competence, sociolinguistic competence and
pragmatic competence, together with subcategories under each aspect. So far this CEFR framework has
provided clearly defined competences and skills that learners are required to possess in order to produce
communicative performances in their real communication.

Goh and Burns (2012) have proposed a complete approach to language instruction. Their model
covers (1) language and discourse knowledge, (2) basic speaking abilities and (3) communication tactics.
According to these scholars, the first group of knowledge includes knowledge about lexis, grammar,
phonology and discourse. Lexical knowledge refers to learners’ vocabulary repertoire. In actual fact,
productive vocabulary seems to be smaller than that of receptive. Words and their meanings are included
in learners’ mental lexicon. Words include both single words and chunks as well as formulaic and idiomatic
expressions. These vocabulary stocks help to improve learners’ speech performance. Grammatical
knowledge covers the internalised linguistic structures of the language that allow learners to combine their
stocked words together so that their sentences or utterances can be formed in order to convey the intended
messages. This knowledge involves the target language’s morphology and syntax, required during the speech
formation phase and the speech monitoring process. Phonological knowledge deals with the sound system
of the target language. This knowledge is essential for the production of words, sentences and dialogues.
Speaking a foreign language needs learners’ consciousness of words (at segmental level) and stress, rhythm,
intonation and features of speech (at suprasegmental level). Discourse knowledge here means the
knowledge of the structure of the spoken language which serves communicative purposes in different social
situations. Learners have to know traditional scripts of speech events and seek language resources that help
to form appropriate verbal statements, for example when restating particular stories. The second group of
knowledge lies in core speaking skills. This is concerned with learners’ knowledge regarding language and
communication that helps to promote the production of verbal utterances. This knowledge can be classified
into four major groups which are, then, more explained by micro-skills. The last group of knowledge covers
communication strategies. These strategies help learners ‘to overcome lexical gaps, negotiate meaning,
repair communication breakdowns, and enhance the discourse that they and their interlocutors are jointly
producing’ (Goh & Burns, 2012, p. 63). Two types of strategies are proposed and grouped according to their
purposes: avoidance strategies and achievement strategies. Avoidance strategies enable learners to lessen
communication or give it up when essential resources are insufficient, whereas achievement strategies assist
learners in transmitting their message and boosting their speaking chance.

In short, all the communicative competence models described above show the complex aspects of

what language learners need to realise when communicating in another language. Specifications and
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descriptions of subskills and components of the communicative competence seem to be helpful for the
practice of language teaching.

3.3 Approaches to Speaking Instruction

So far theories of language learning have been viewed related to pedagogy in speaking which covers
behaviourist theory, cognitivist theory, sociocultural theory and theory of communicative competence
(Brown, 2007; Lightbown & Spada, 2006; Thornbury, 2005; Thornbury, 2011). Behaviourist theory is concerming
the notion that the language is learned by ‘forming good habits through reinforcement’ (Thornbury, 2005,
p. 38). Speaking skills can be developed through such leaming elements as labelled presentation, practice
and controlled production. The process of learning development focuses on spontaneous habits. It starts
with presenting the learners language with input by listening to the teacher and recorded dialogues. Then,
they practise through drilling and memorisation. After that, they produce language output in the class. This
is relevant to behaviourist views of mind that are considered to be a brain that is to be shaped and formed.
According to Lightbown and Spada (2006), and Thornbury (2005), cognitivists view the minds of language
learners as a black box that has information operating capacity. A complex skill like speaking is supposed to
be established through different stages starting from a controlled production to an automatic expression.
Language learning begins with an awareness-raising phase, moving on to a connecting new knowledge phase,
continuing with an existing knowledge phase and ending with an autonomy phase where novel language
can be promptly accessible for utilisation. Sociocultural theorists put emphasis on sociocultural contexts in
learning and posit that learning takes place due to having social interaction with other learners. Moreover,
learners need intervention from someone who has better knowledge to give them a helpful framework or
scaffold. To speak a new language, learners have to communicate with peers, teachers or others. Such
interaction will help them to build new knowledge until they can make it their own and are able to perform
on their own, as their self-regulation (Thornbury, 2005). Communicative competence is at present believed
to be a key factor in the development of productive skills in language learners who actively take part in
social life activities in their community and society (Council of Europe, n.d.). Much research on discourse
analysis, conversational analysis and corpus analysis has revealed the role of communicative competence
in speech production and verbal interaction. According to Thombury (2011), the theory of communicative
competence has provoked the growth of communicative syllabuses, task-based and text-based syllabuses
and methodologies, which are claimed to be informed approaches to teaching and learning speaking skills.
Based on the above-mentioned theories, there appear to be various approaches to teaching speaking in a
foreign language which have been widely discussed in the literature, for example (1) direct approach, (2)
indirect approach, (3) indirect approach plus and (4) communicative approach. Advocated by such scholars
as Brown (2007), Domyei and Thurrell (1994), Goh and Burns (2012), Richards (2008) and Thornbury and
Slade (2006), a direct approach gives special importance to individual skills at the micro-level. Structural
accuracy and language forms are emphasised. Dornyei and Thurrell (1994) add that in a direct approach
programme, these micro-skills have to be combined with such other components as communication
strategies, language inputs and speaking processes. This approach centres around analysing the spoken
language, acquiring L2 and increasing the learners’ awareness of grammar, discourse organisations and
practices (Dornyei & Thurrell, 1994; Thornbury & Slade, 2006). In Brown’s (2007) views, the direct approach

should be incorporated with explicit instruction of speaking aspects and practicing opportunities. Moreover,
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some researchers suggest using learners’ recorded speech to examine their problematic speaking aspects
(Sayer, 2005), levels of speaking skills (Cane, 1998) and non-native style of speaking (McCarthy, 1991).
However, this approach is viewed as being over-dependent on skills and strategies with no emphasis on
linguistic rules and functions of language in different contexts (Skehan, 1998). Moreover, not all mechanisms
relevant to speaking can be taught while some are unknowingly realisable pragmatic markers, for example,
hesitating, pausing, overlapping and raising the voice pitch to indicate turn-taking cues (Cook, 1989).

By contrast with a direct approach, an indirect approach gives special attention to the development
of speech fluency. As a result, learners should be urged to take part in communicative events that provide
them experiences of having a conversation with someone (Goh & Burns, 2012). Doing this, learners are
expected to obtain oral production skills through conversing with their peers (Thornbury & Slade, 2006) in
such activities as discussing, role-playing, filling information gaps and problem-solving (Dornyei & Thurrell,
1994). According to Brown (2001), if messages in these conversations have interacted in a meaningful way,
it can be expected that learners’ speaking skills will become developed. Nonetheless, if these interactive
messages become duplicates of words and sounds, skills in oral production seem impossible to grow (Nunan,
1999). Since this approach tends to be less structured, it is suitable for those upper-level learners who want
to practise the oral production skills they already have.

Thornbury and Slade (2006) identify an indirect plus approach which combines various teaching
elements, including learner-centredness, exposure to the target language, conversational activities and
spoken discourse training. Characteristics of this approach involve focusing attention on particular language
input; exposing to genuine oral communication with real-time consciousness-raising; participating in
sequenced activities; employing explicit strategy instruction; and collaborating between the teacher and the
students on concerns, needs and abilities that produce the interactional lessons. According to Gibbons
(2003), this approach requires much of teacher practice and skill nurture, learner-centred training and
motivation for teacher-student collaboration for in-class decision-making. In Thornbury’s (1998) views, one
drawback that makes this conversational approach challenging is grammar-driven classrooms and textbooks.
A communicative syllabus can be integrally designed for instruction, materials, classroom techniques,
teachers and learners in a speaking classroom. The learners' commmunicative competence and the fluency
of the target language is the goal, and teachers and students are suggested to speak for communication
(Richards & Rodgers, 2001). To be able to communicate, learmers need to have communicative competence
that is composed of four mechanisms, namely linguistic or grammatical competence, pragmatic competence
or illocutionary intent, discourse competence and strategic competence (Canale & Swain, 1980, 1981,
Canale, 1983, 1984). First, linguistic or grammatical competence involves the mastery of the target language
system which includes spelling, pronunciation, vocabulary, word formation, grammatical structure, sentence
structure and linguistic semantics. As for pragmatic competence (or illocutionary intent), successful
communicators need to have the knowledge to choose suitable messages either in a spoken or written form
according to the social context in which they are created. This includes recognising such proper social
conventions as status, role, attitude, purpose, or degree of formality. In terms of discourse competence,
language learners should have ‘the ability to combine meanings with unified (worked well together) and
acceptable spoken or written texts in different genres’ (Maley, 1986, p. 88). Finally, strategic competence
also plays a role. Having recourse to communication strategies demonstrates how well learners possess this

competence. When they are unable to convey their messages in words since lacking resources to express

10
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them effectively, they find other words or expressions or even non-verbal strategies to make themselves
clearly understandable. The above discussion suggests that communicative syllabuses place emphasis on
both language form and usage, which may result in accuracy as well as fluency. According to Kajornboon
(2000), providing only exercises on the language in class is not recommended. Speaking activities should be
provided in order to develop the learmners’ oral production skills through the language itself.

Based on the above review, in the larger study where the findings of this library-research contribute
to, the researcher followed the communicative syllabus where linguistic, discourse, sociolinguistic and
strategic competences were prompted. The implementation of his instruction in the larger study was based
on the elements and characteristics of the indirect plus approach described earlier, as summarised in the

following chart.

Elements of the indirect approach plus
A

Learner-centred training Language exposure Interactional activities Teaching as a spoken

discourse

Characteristics of the indirect approach plus

® Focusing attention on particular language input, exposing to genuine oral communication with real-

time consciousness-raising;

° Participating in systematically sequenced activities;
o Employing explicit strategy instruction
(] Collaborating between the teacher and the students on concerns, needs and abilities that produce

the interactional lessons.

Figure 2 Elements and Characteristics of the Indirect Plus Approach (Thornbury & Slade, 2006)

3.4 Key Aspects of the Teaching and Learning Process

Nazara (2011), Ramirez (2010), and Tuan and Mai (2015) have proposed some key aspects of the
teaching and learning process for learners’ oral skill development. These aspects are considered essential
for the development of learers’ oral skills. The details are summarised as follows:

Beliefs about Speaking Mastery Level

According to White (1999), beliefs are instrumental, helping someone to make up the character or
essence of their tasks and behaviour. In the context of foreign language learning, beliefs are thought to affect
how well EFL learners learn the target language. Certain beliefs could help ones to form the maps guiding
them towards their goals and giving them the power to take action (TONY ROBBINS, n.d.). Thus, the growth
of language learners’ skills in speaking cannot be underestimated as witnessed in the studies of Ramirez
(2010) and Somdee (2012).

Eagerness to Develop Speaking Skills

A desire or eagerness to learn is a starting point where one’s success grows (Ho, 2019). In fact, curiosity
produces dopamine, a chemical that is related to motivation (ScienceDaily, 2014). It is certain that real

interest or curiosity boosts confidence in learning new things. The eagerness for language use of language
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learners can be described as an instrumental motivation (Foreign Language Teaching Methods, n.d., Crookes
& Schmidt, 1991) which stimulates learing a language because of a practical or pragmatic reason the learner
has such as getting a salary bonus, passing a language requirement, getting a monetary reward, or having a
better chance of getting a job. This gains strong support from the opinions of the participants in the studies
of Akkakoson (2019) and Nazara (2011).

Opportunity and Time for Speaking Practice

Time for practice is quite necessary for an English speaking curriculum. It is recommended that
approximately 25 percent of classroom time should be given to communicative speaking tasks. Moreover,
Nation and Newton (2009, pp. 1-2) suggest that a course should be divided into four parts with
approximately equal time, namely 1) meaning-focused input (i.e. reading and listening), 2) meaning-focused
output (i.e. speaking and writing), 3) language-focused learning (e.g. grammar, vocabulary, pronunciation) and
4) fluency development of previously studied items of language through the four skills. The majority of
Nazara’s (2011) students agreed on the importance of opportunity and time for practising speaking. This
researcher remarked that all classes, including non-speaking classes, can play a role in developing students’
speaking skills. He advised that non-speaking classes should utilise a more interactive way of learning so that
students can have a greater opportunity for practising oral skills. In that case, non-speaking-class instructors
need to make the most effective utilisation of speaking as an instrument for thinking and learning.

Learning Resources

Learning resources include instructional materials, activities and classroom facilities. They are
important tools for teachers to support and organise the teaching and learing process. Learning resources
involve ‘print and non-print materials and online/open-access resources — which supports and enhances,
directly or indirectly, learning and teaching’ (International Bureau of Education, n.d., para. 1). The usefulness
of learning materials, speaking activities, and speaking topics that the instructor brings to the classroom is
positively reflected in the studies of Gutiérrez (2005), Nazara (2011) and Ramirez (2010). The participant
students mentioned that the materials in their speaking classes are exciting for developing their speaking
skills while a larger number of them thought that the activities in speaking classes empower them to speak
English. Some said these learning resources influence their enthusiasm to participate in class.

Classroom Atmosphere and Learners' Psychological Barriers

Classroom atmosphere and psychological barriers are also significant to learmers’ development of
English oral skills. Classroom atmosphere may be seen as ‘a vital component of teaching and learning that
helps establish and maintain rapport between teacher and students, build motivation and confidence
among the learners, and facilitate the processes of teaching and leaming’ (Lee & Mak, 2018, para. 1).
Psychological or emotional barriers are concerned with ‘the psychological state i.e. opinions, attitudes, status
consciousness, emotions, etc. of a person that deeply affects the ability to communicate’ (Business Jargons,
n.d., para. 1). Psychological factors affecting students’ speaking performance are prevalent in several previous
studies (Horwitz, Horwitz, & Cope, 1986; Khamprated, 2012; Miao, 2011; Nazara, 2011; Ramirez, 2010; and
Tuan and Mai, 2015). To solve this problem, Akkakoson (2016), Marzec-Stawiarska (2015), Patil (2008), and
Tuan and Mai (2015) argue that teachers should help their students to conquer shyness and embarrassment
by being friendly, helpful and co-operative and by reminding students not to worry about making mistakes

and giving them understandable instructions and adequate guidance. Thus, a low-stress atmosphere where
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students can use the language for real purposes could make them feel at ease and get involved in
meaningful communication or interaction which allows them to obtain oral skills.

Use of Vocabulary

Among other sub-skills of speaking (i.e. pronunciation, vocabulary, grammar and pragmatics),
vocabulary knowledge is essential for language leamers. In the production of the target language, meaning
or concept that language users want to convey in their spoken texts will be formed, based on the words
they have stored in their memory. Schmitt (2000) postulates that ‘lexical knowledge is central to
communicative competence and the acquisition of a second language’ (p. 55). A limited inventory of
vocabulary is commonly perceived by the students in various studies as the most significant source of
speaking difficulty (e.g. Akkakoson, 2016; Khamprated, 2012; Ramirez, 2010; Sasum & Weeks, 2018; Somdee,
2012; and Tuan & Mai, 2015). The possible cause for this is probably the lack of sufficient training in
vocabulary. Some scholars postulate the significance of vocabulary in language learning. Learning vocabulary
assists in understanding changes in meaning according to different contextual factors (Yang & Dai, 2012).
Along with pronunciation and grammar, vocabulary is considered the most necessary mechanical element
in learning a foreign language through all four skills: listening, speaking, reading, and writing (Pan & Xu, 2011).
According to Rohmatillah (2017), communication in the second language becomes harder if without learning
the vocabulary. Low vocabulary knowledge becomes a hindrance to the learning of English (Algahtani, 2015).
In Schmitt’s (2008) views, vocabulary plays an important role in teaching and learning the second language
as lexical understanding is central to effective communication. Richards and Renandya (2002) add that if
without vocabulary, the learners will be discouraged to utilise the language.

Pronunciation and Intonation

The most important sub-skill of speaking is pronunciation. Speech that is improperly pronounced
tends not to be well comprehended by the listeners. Fraser (2000) argues that ‘with good pronunciation, a
speaker is intelligible despite other errors; with poor pronunciation, understanding a speaker will be very
difficult, despite accuracy in other areas’ (p. 7). Besides, intonation is also crucial. This is because ‘[wlithout
intonation, our voices are flat and monotone...[and]...[wlithout intonation, you cannot understand the
speaker’s feelings and the speaker’s attitudes’ (EnglishMate, 2018, paras. 5-6). The study of Singh, Singh, and
Eng (2015) in which the Oral Proficiency in English for Secondary Schools (OPS-English) Programme activities
was implemented allows continuous drilling to be conducted on the students’ pronunciation as they are
listening and pronouncing, leading to an improvement in their speaking skills. Moreover, communicative and
interactive tasks in the study of Gutiérrez (2005) also help to foster an improvement of students’ word order,
sentence structure and pronunciation. Ramirez (2010) confirms his students perceive a major development
in pronunciation and intonation since they state having advanced in their pronunciation and intonation
performance after taking the course. Somdee’s (2012) students also say that they can listen to music and
watch movies to practise their listening skills and improve their pronunciation through digital storytelling
which is used as a multimedia tool in the classroom.

In-Class Interaction and Participation

Classroom interaction and participation are important for the whole learning process. They facilitate
language development and enhance EFL learners’ oral fluency and proficiency. According to Macmillan
Dictionary (n.d.a, b), interaction refers to ‘the activity of being with and talking to other people, and the way

that people react to each other’ while participation means ‘the process of taking part in something’. Results
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from several studies lend support to this point. In the study of Gutiérrez (2005), her classroom sessions are
designed to allow for ample interaction between students and peers. In Nazara’s (2011) study, participation
and interaction are found among the students. This researcher recommends creating study programmes
which require the employment of English as a means of communication among the students. Ramirez’s
(2010) participants also report their more frequent interaction and participation in class at the end of the
course. Apart from that, Somdee (2012) discovers that storytelling is a suitable activity that provides a great
chance for students to take turns telling stories and listening to stories in English. With this, students become
involved in discussions and interactions, speaking in a group, backing up, giving reasons for supporting their
ideas and views and considering others’ feedback on the same topic.

Fluency

Fluency, according to Hughes’s (2002, p. 80), is ‘[tlhe ability to express oneself in an intelligible,
reasonable and accurate way without too much hesitation, otherwise the communication will break down
because listeners will lose their interest’. Hedge (2000, p. 54) suggests that fluency ‘relates to the production
and it is normally reserved for speech. It is the ability to link units of speech together with the facility and
without strain or inappropriate show-ness, or undue hesitation’. Speaking fluency is regarded as a significant
component of communication competence. Speaking fluently can assist the speaker in constructing
constant speech utterances without comprehension problems for the listener and maintaining the
communicative thoughts more efficiently. According to Richards, Platt, and Weber (1985), the strand of
fluency is a measurement of one’s communicative proficiency level. Every language learner is willing to
speak fluently. Thus, this implies that speaking fluency is essential for EFL learners to develop and improve.
Nation (2007) also stresses the importance of fluency development by classifying it into four strands in a
language course, namely: a) language learning through listening and reading is called meaning-focused input;
b) form-focused instruction is focused on language features; c) language learning through speaking and writing
refers to meaning-focused output, and d) the fluency development is a fourth strand, which is the retrieval
of meaning processing from the known languages and contents. Furthermore, he maintains that the
improvement in speaking fluency also enhances the potentials of grammar accuracy and the levels of
content control. That is, the practice of speaking fluency does not hinder the form-focused instruction, but
it intensely improves the accuracy of a language.

Thinking in English

Thinking in the target language, which is English in this review, is considered beneficial to language
learning. Research shows that thinking about things in a target language makes your decisions better and
more reasonable (Keith, 2012). This also makes you learn the language more quickly and speak it out loud
more easily. According to lingHOLIC (n.d., para. 1), thinking in the target language is ‘an important goal that
brings you one giant step closer to becoming fluent..., and thinking in your target language is an essential
part of being able to connect with the people you are trying to get to know’. The more learners think in
English, the more their fluency will be improved. According to Geikhman (n.d., paras. 5-6), ‘you learn the
language faster and have an easier time speaking out loud’ ...[and]... ‘If you’re “speaking” Ensglish in your
mind, it’s easier to speak it with your mouth’. Thinking in English does not mean translating what one wants
to say from their L1 into English, but forming ideas or opinions into English utterances right before saying
out loud. Doing this helps one to internalise the language. In other words, making the language part of one’s

own nature by unconscious adjustment and one does not have to think about it any longer. Thus, to
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internalise English, language learners do not have to recall whatever grammatical rules and correct
pronunciations every time they speak. It is said that language internalisation always occurs in native speakers
who do not realise whether what has just been said is grammatically correct or not. As for language learners,
speaking English in ones’ head is a suggested way to practise English. They should be worry-free when
producing speech utterances and careless about the accuracy and the listener’s comprehension. Mistakes
can be made as long as the content is still comprehensible. Apart from this, words that are actually uttered
will be added up to the speakers’ vocabulary stock. New words especially words in daily life conversations
are importantly needed to be learnt.

3.5 Current Practices in Teaching Speaking Skills

Throughout the past decades, technological developments have obviously displayed how fast our
world is changing. At the same time, what happens outside the teaching contexts unavoidably ends up
having an impact on what teachers do inside the classrooms, lecture rooms, schools, colleges or universities.
Hockly and Dudeney (2018) have listed some new ways of learning and new technologies for learmning that
have been applied to English Language Teaching (ELT) classrooms: blended learning, big data and learning
analytics, flipped learning, massive open online courses (MOOCs), mobile learning, and machine translation.
Such technology-enhanced learning has supplemented face-to-face teaching and learning by using online
computer-assisted language learning (CALL) (Grgurovic, 2011). As for teaching speaking skills, the pedagogical
approach such as Communicative Language Teaching (CLT) still obviously continues to be accepted and
utilised in the speaking classrooms (Bruner, Sinwongsuwat, & Radi¢-Bojani¢, 2015. Key features of CLT (i.e.
authentic input and interaction, as suggested by Whong [2011]), are incorporated in the course syllabus,
teaching materials, class activities and course requirements. The learners’ ability to communicate fluently
in different situations was put emphasis on. The mastery of the grammatical structures of the language is
simply the second priority. Meaning and using language forms are urged to be negotiated in meaningful
communicative events. This is to enable the learners to obtain a skill of the target language and describe
what they want to say in authentic communicative activities. Richards and Bohlke (2012), and Stempleski
and Robertson (2007) point out that the teaching is apparently aided by contemporary commercial
textbooks in which only important grammar topics are highlighted and activities encouraging listening and
speaking are meanwhile emphasised. Feedback is given without interrupting the learners’ flow of talk,
followed by the teachers’ modelling. The learners’ speaking errors are acceptable if communication
breakdowns are not caused. The teachers in a CLT classroom have changed their role from an information
giver/caretaker/lecturer/presenter to a facilitator/guide/motivator/director, whereas the learners have
become language users or explorers who should learn via performing or employing the language and finally

making new discoveries.

4. Conclusion

This article accounts for a library-based review, providing insight into the theoretical and practical
background for instructing an English speaking course in a larger study which was designed to investigate
Thai sci-tech undergraduates' perceptions about their English speaking skill development after taking the
course. Theoretically, speaking is described as sounds in the language that is produced via the speech organs
of a speaker for verbal communication. These sounds convey communicative purposes through meaningful

messages in which information is produced, received and processed spontaneously. Normally, speakers need
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to possess communicative competence which displays their ability to use language appropriately when
having a conversation. Furthermore, when it comes to teaching English speaking, language teachers could
relate their pedagogies to existing theories of language learning which provide various approaches to teaching
speaking in a foreign language and assist in improving their students’ oral skills.

Based on the purpose of this library-based review as stated earlier in the introduction section,
developing students’ oral skills in English as a foreign language in the present researcher’s larger research
project has been carried out based on the findings of this library research. The findings, that is, to
theoretically follow the communicative syllabus where linguistic, discourse, sociolinguistic and strategic
competences were prompted; and to practically employ the elements and characteristics of the indirect
plus approach where learner-centred training, language exposure, interactional activities and teaching as a
spoken discourse were integrated have been applied to the present researcher’s instruction. Moreover, 10
key aspects of the teaching and learning process of developing English speaking skills identified from this
review were also utilised as questionnaire topics for the EFL participants in the larger study to reflect whether

their oral skills have been developed after the course they took ended.

5. Acknowledgements

This research was funded by King Mongkut’s University of Technology North Bangkok (KMUTNB) under
the contract no. KMUTNB-GE-59-51. My sincere thanks go to the editor who provided valuable research
knowledge to the author for his revision of this article. | am indebted to the two peer reviewers whose
comments helped to improve and clarify this manuscript. My words of appreciation also go to the authors
and writers whose names are listed in the References and whose works have given the researcher ideas and

knowledge for this research.

6. References

Akkakoson, S. (2016). Speaking anxiety in English conversation classrooms among Thai students. Malaysian
Journal of Learning and Instruction, 13, 63-82. Retrieved from https://files.eric.ed.gov/fulltext/
EJ1134520.pdf

Akkakoson, S. (2019). Thai language learmers’ sense of English ownership. PASAA, 58, 235-263. Retrieved from
https://files.eric.ed.gov/fulltext/EJ1227376.pdf

Algahtani, M. (2015). The Importance of vocabulary in language learning and how to be taught. International
Journal of Teaching and Education, 3(3), 21-34. doi:10.20472/TE.2015.3.3.002

Bachman, L. F., & Palmer, A. S. (1996). Language testing in practice. Oxford: Oxford University Press.

Bailey, K. M. (2003). Speaking. In D. Nunan (Ed.), Practical English language teaching (pp. 47-66). New York,
NY: The McGraw Hill Companies.

Bagari¢, V., & Djigunovic, J. M. (2007). Defining communicative competence. Metodika, 8(1). 94-103. Retrieved
from hrcak.srce.hr/file/42651

Brown, G., & Yule, G. (1983). Teaching the spoken language. Cambridge: Cambridge University Press.

Brown, H. D. (1994). Teaching by principles: An interactive approach to language pedagogy. Englewood
Cliffs, NJ: Prentice Hall Regents.

Brown, H. D. (2001). Teaching by principles: An interactive approach to language pedagogy (2™ ed.). New
York, NY: Longman.

16


https://www.sltinfo.com/language/
https://files.eric.ed.gov/fulltext/EJ1134520.pdf
https://files.eric.ed.gov/fulltext/EJ1134520.pdf

NsaTINNsRaUmansuszgnd 7 14 atduil 1 w.a. - fle. 2564
The Journal of Faculty of Applied Arts, Vol. 14, No. 1, Jan. — Jun. 2021

Brown, H. D. (2007). Teaching by principles: An interactive approach to language pedagogy (3" ed.). London:
Longman.

Bruner, D. A., Sinwongsuwat, K., & Radi¢-Bojani¢, B. (2015). EFL oral communication teaching practices: A
close look at university teachers and A2 students’ perspectives in Thailand and a critical eye from
Serbia. English Language Teaching, 8(1), 11-20. doi:10.5539/elt.v8n1p11

Bueno, A., Madrid, D., & McLaren, N. (2006). TEFL in secondary education. Granada: Editorial Universidad de
Granada.

Burns, A., & Joyce, H. (1997). Focus on speaking. Sydney: National Center for English Language Teaching and
Research.

Business Jargons. (n.d.). Psychological barriers. Retrieved from https://businessjargons.com/psychological-
barriers.html

Cane, G. (1998). Teaching conversation skills more effectively. The Korea TESOL Journal, 1(1), 31-37.
Retrieved from https://koreatesol.org/sites/default/files/pdf publications/KTJ1-1998web.pdf

Canale, M. (1983). From communicative competence to communicative language pedagogy. In J. C. Richards,
& R. W. Schmidt (Eds.), Language and communication (pp. 2-27). London: Longman.

Canale, M. (1984). A communicative approach to language proficiency assessment in a minority setting. In C.
Rivera (Ed.), Communicative competence approaches to language proficiency assessment: Research
and application (pp. 107-122). Clevedon: Multilingual Matters.

Canale, M., & Swain, M. (1980). Theoretical bases of communicative approaches to second language teaching
and testing. Applied Linguistics, 1, 1-47. Retrieved from https://doi.org/10.1093/applin/I.1.1

Canale, M., & Swain, M. (1981). A theoretical framework for communicative competence. In A. Palmer, P.
Groot, & G. Trosper (Eds.), The construct validation of test of communicative competence (pp. 31-
36). Washington, DC: TESOL.

Celcie-Murcia, M., Domyei, Z., & Thurrell, S. (1995). Communicative competence: A pedagogically motivated
model with content specifications. Issues in Applied Linguistics, 6(2), 5-35. Retrieved from
http://www.zoltandornyei.co.uk /uploads/1995-celce-murcia-dornyeithurrell-ial.pdf

Chen, Y. (2007). Learning to learn: The impact of strategy training. ELT Journal, 61(1), 20-29. Retrieved from
http://dx.doi.org/ 10.1093/elt/ccl041

Cook, G. (1989). Discourse in language teaching: A scheme for teacher education. Oxford: Oxford University
Press.

Council of Europe (n.d.). Common European Framework of Reference for Languages: Learning, Teaching,
Assessment (CEFR). Retrieved from https:.//www.coe.int/en/web/ common-european-framework-
reference-languages

Crookes, G., & Schmidt, R. (1991). Motivation: Reopening the research agenda. Language Learning, 41(4), 469-
512. Retrieved from http://nflrc.hawaii.edu/PDFs/SCHMIDT%20Motivation%20-%20Reopening% 20the
%20research%20agen da.pdf

Davies, P., & Pearse, E. (2000). Success in English teaching. Oxford: Oxford University Press.

Derakhshan, A., & Shirmohammadli, M. (2015). The difficulties of teaching English language: The relationship
between research and teaching. International Journal of Linguistics, 7(1), 102-110. doi:10.5296/
ijLv7il.664s

17


https://businessjargons.com/psychological-barriers.html
https://businessjargons.com/psychological-barriers.html
https://doi.org/10.1093/applin/I.1.1
https://www.coe.int/en/web/common-european-framework-reference-languages
https://www.coe.int/en/web/common-european-framework-reference-languages

NsaTINNsRaUmansuszgnd 7 14 atduil 1 w.a. - fle. 2564
The Journal of Faculty of Applied Arts, Vol. 14, No. 1, Jan. — Jun. 2021

Dornyei, Z., & Thurrell, S. (1994). Teaching conversational skills intensively: Course content and rationale.
ELT Journal, 48(1), 40-49. doi:10.1093/elt/48.1.40

Edalatkhah, A., & Arjmandi, M. (2015). The effect of instructing IELTS fixed expressions as the frame to improve
Iranian EFL learners’ speaking ability. International Research Journal of Applied and Basic Sciences
9(5), 766-771. Retrieved from http://www.irjabs.com/files_site/paperlist/r 2590 150607222140.pdf

EnglishMate. (2018, April 17). Importance of intonation. Retrieved March 25, 2520, from https://www.
englishmate.com/blog/importance-of-intonation/

Foreign Language Teaching Methods. (n.d.). The language learner. Lesson 2: Motivation. Retrieved from
https://coerll.utexas.edu/methods/modules/learners/02/instrumental.php

Fraser, H. (2000). Coordinating improvements in pronunciation teaching for adult learners of English as a
second language. Canberra: DETYA (Australia National Training Authority Adult Literacy Project).
Retrieved from http://www-personal.une.edu.au/~hfraser/docs/HF _ANTA REPORT.pdf

Geikhman, Y. (n.d.). Re: Do you think in English? Here’s why you should, plus 6 steps that show exactly how
to start [Online forum comment]. Retrieved from https://www.fluentu.com/blog/english/how-to-think-
in-english/

Gibbons, P. (2003). Mediating language learning: teacher interaction with ESL students in a content-based
classroom. TESOL Quarterly, 37, 247-74. Retrieved from https://doi.org/10.2307/3588504

Goh, Ch. C. M., & Burns, A. (2012). Teaching speaking: A holistic approach. New York, NY: Cambridge University
Press.

Grgurovic, M. (2011). Blended learning in an ESL classroom: A case study. CALECO Journal, 29(1), 100-117.
Retrieved from https://pdfs.semanticscholar.org/4336/bb8fdcb13d3b32320c1e8c681604370d931b.pdf

Gutiérrez, D. G. (2005). Developing oral skills through communicative and interactive tasks. Profile, 6, 83-96.
Retrieved from http://www.scielo.org.co/pdf/prf/n6/n6a08.pdf

Hedge, T. (2000). Teaching and learning in the language classroom. Oxford: Oxford University Press.

Hinkel, E. (Ed.). (2005). Handbook of research in second language teaching and learning. Mahwah, NJ:
Lawrence Erlbaum Associates.

Ho, L. (2019, November 4). Re: 13 ways to be more eager to learn and succeed in life [Online forum
comment]. Retrieved from https://www.lifehack.org/854928/eager-to-learn

Hockly, N., & Dudeney, G. (2018). Current and future digital trends in ELT. RELC Journal, 49(2), 1-15. Retrieved
from https://doi.org/10.1177/0033688218777318

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. The Modern Language
Journal, 70(2), 125-132. Retrieved from http://hyxy.nankai.edu.cn/jingpinke/buchongyuedu/foreign
%20 language%20classroom%20anxiety.pdf

Hughes, R. (2002). Teaching and researching speaking (2" ed.). Harlow: Pearson Education.

Hymes, H.D. (1967). Models of the interaction of language and social setting. Journal of Social Issues, 23(2),
8-28. doi:10.1111/j.1540-4560.1967.tb00572.x

Hymes, D. H. (1972). On Communicative Competence. In J. B. Pride, & J. Holmes (Eds.), Sociolinguistics:
Selected readings (pp. 269-293). Harmondsworth: Penguin.

International Bureau of Education. (n.d.). Learning resources. Retrieved from http://www.ibe.unesco.org/en/

glossary-curriculum-terminology/\/|earning-resources

18


http://www.irjabs.com/files_site/paperlist/r_2590_150607222140.pdf
https://www/
https://doi.org/10.2307/3588504
http://hyxy.nankai.edu.cn/jingpinke/buchongyuedu/foreign
http://www.ibe.unesco.org/en/glossary-curriculum-terminology/l/learning-resources
http://www.ibe.unesco.org/en/glossary-curriculum-terminology/l/learning-resources

NsaTINNsRaUmansuszgnd 7 14 atduil 1 w.a. - fle. 2564
The Journal of Faculty of Applied Arts, Vol. 14, No. 1, Jan. — Jun. 2021

internet live stats. (n.d.). Google search statistics. Retrieved from https://www.internetlivestats.com/google-
search-statistics/

Kajornboon, A. B. (2000). Can the communicative approach be appropriate to language teaching? PASAA, 30,
63-68. Retrieved from http://www.culi.chula.ac.th/publicationsonline/files/article/lmaNicGok3Thu
115254.pdf

Keith, B. (2012, April 24). Thinking in a foreign language makes decisions more rational. WIRED. Retrieved from
https://www.wired.com/2012/04/language-and-bias/

Khamkhien, A. (2010). Teaching English speaking and English speaking tests in the Thai context: A reflection
from Thai perspective. English Language Teaching Journal, 3(1), 184-200. Retrieved from
https://files.eric.ed.gov/fulltext/EJ10815 01.pdf

Khamprated, N. (2012). The problems with the English listening and speaking of students studying at a
private vocational school in Bangkok, Thailand. (Master’s project, Srinakharinwirot University,
Thailand). Retrieved from http://thesis.swu.ac.th/swuthesis/Tea Eng For_Lan(M.A.)/Nualsri_K.pdf

Lee, L., & Mak, P. (2018). Classroom atmosphere. Wiley Online Library. Retrieved from https://onlinelibrary.
wiley.com/doi/full/10.1002/9781118784235.eelt0217

Leong, L-M., & Ahmadi, S.M. (2017). An analysis of factors influencing learners’ English speaking skill.
International Journal of Research in English Education, 2(1), 34-41. Retrieved from http://ijreeonline.
com/article-1-38-en.pdf

Lightbown, P., & Spada, N. (2006). How languages are learned (3 ed.). Oxford: Oxford University Press.

lingHOLIC. (n.d.). Re: Thinking in a foreign language: How to do it and why [Online forum comment]. Retrieved
from https://www.lingholic.com/thinking-in-a-foreign-language-how-to-do-it-and-why/

Lorimer, C. (n.d.). Challenges in ELT: ELT in the 21st century. one stop english. Retrieved from https:.//
www.onestopenglish.com/professional-development/challenges-in-elt-elt-in-the-21st-century/5559
43.article

McCarthy, M. (1991). Discourse analysis for language teachers. Cambridge: Cambridge University Press.
Retrieved from https://sacunslc files.wordpress.com/2015/03/michael-mccarthy-discourse-analysis-
for-language-teach ers-cambridge-language-teaching-library-1991.pdf

Macmillan Dictionary. (n.d.a). Interaction. Retrieved from https://www.macmillandictionary.com/dictionary/
british/interaction

Macmillan Dictionary. (n.d.b). Participation. Retrieved from https://www.macmillandictionary.com/dictionary/
british/participation

Mak, B. (2011). An exploration of speaking-in-class anxiety with Chinese ESL learners. System, 39, 202-214.
Retrieved from https://doi.org/10.1016/j.system.2011.04.002

Mala, D. (2018, November 5). Re: Thai English proficiency drops. Bangkok Post. Retrieved from
https://www.bangkokpost.com/thailand/general/1570042/thai-english-proficiency-drops

Maley, A. (1986). A rose is a rose; or is it?: Can communicative competence be taught? In C. J. Brumfit (Ed.),
The practice of communicative teaching, ELT documents, 124 (p. 95). Oxford: Pergamon Press.

Marzec-Stawiarska, M. (2015). Investigating foreign language speaking anxiety among advanced learners of
English. In M. Pawlak, & E. Waniek-Klimczak (Eds.), Issues in teaching, learning and testing speaking in

a second language (pp. 103-120). Heidelberg: Springer.

19


http://www.culi.chula.ac.th/publicationsonline/files/article/lmaNicGok3Thu%20115254.pdf
http://www.culi.chula.ac.th/publicationsonline/files/article/lmaNicGok3Thu%20115254.pdf
https://files.eric.ed.gov/fulltext/EJ1081501.pdf
https://onlinelibrary/
https://doi.org/10.1016/j.system.2011.04.002

NsaTINNsRaUmansuszgnd 7 14 atduil 1 w.a. - fle. 2564
The Journal of Faculty of Applied Arts, Vol. 14, No. 1, Jan. — Jun. 2021

Miao, L. (2011). A study of English communication problems between Thai students and foreign English
teachers in Suwanplubplapittayakom school. (Master’s thesis, Thammasat University, Thailand).
Retrieved from http://digital.library.tu.ac.th/ tu_dc/frontend/Info/item/dc:119936

Nation, I. S. P. (2007). The four strands. Innovation in Language Learning and Teaching, 1(1), 1-12. Retrieved
from https://doi.org/10.2167/illt039.0

Nation, I. S. P. & Newton, J. (2009). Teaching ESL/EFL listening and speaking. New York, NY: Routledge.

Nazara, S. (2011). Students' perception on EFL speaking skill development. Journal of English Teaching, 1(1),
28-43. doi:10.13140/RG.2.2.13145.98401

Nunan, D. (1999). Second language teaching and learning. Boston: Heinle and Heinle Publishers.

Nunn, R. (2011). Improving method-in-use through classroom observation. IRAL, 49, 55-70. Retrieved from
http://dx.doi.org/ 10.1515/iral.2011.003

Pan, Q., & Xu, R. (2011). Vocabulary teaching in English language teaching. Theory & Practice in Language
Studiies, 1(11), 1586-1589. Retrieved from http://www.academypublication.com/issues/past/tpls/
vol01/11/tpls 0111.pdf

Patil, Z. N. (2008). Rethinking the objectives of teaching English in Asia. Asian EFL Journal, 10(4), 227-240.
Retrieved from http://asian-efl-journal.com/December 2008 EBook.pdf

Ramirez, V. A. C. (2010). Students' perceptions about the development of their oral skills in an English as a
foreign language teacher training prosramme. (Master’s monograph, Universidad Tecnologica De
Pereira, Colombia). Retrieved from http://repositorio.utp.edu.co/dspace/bitstream/11059/1911/1/
372452C355.pdf

Rao, P. S. (2018). Developing speaking skills in ESL or EFL settings. International Journal of English Language,
Literature and Translation Studies, 5(2), 286-293. Retrieved from http://www.ijelr.in/5.2.18/286-
293%20PARUPALLI%20SRI NIVAS%20RA0.pdf

Richards, J. C. (2008). Teaching listening and speaking. Cambridge: Cambridge University Press.

Richards, J. C., & Bohlke, D. (2012). Speak now 3: Communicate with confidence (Teacher’s Book). Oxford:
Oxford University Press.

Richards, J. C., Platt, J., & Weber, H. (1985). Longman dictionary of applied linguistics. London: Longman.

Richards, J. C., & Renandya, W. A. (Eds.). (2002). Methodology in language teaching: An anthology of current
practice. New York, NY: Cambridge University Press.

Richards, J. C., & Rodgers, T. S. (2001). Approaches and methods in language teaching (2™ ed.). Cambridge:
Cambridge University Press.

Rohmatillah, R. (2017). A Study on students’ difficulties in learning vocabulary. English Education: Jurnal
Tadris Bahasa Inggris, 6(1), 75-93. Retrieved from http://ejournal.radenintan.ac.id/index.php/ENGEDU/
article /view/520/345

Sasum, S., & Weeks, B. (2018). Why some Thai students cannot speak English fluently? RSU International
Research Conference 2018. Retrieved from https://rsucon.rsu.ac.th/ proceeding/article/139

Sayer, P. (2005). An intensive approach to building conversational skills. ELT Journal, 59(1), 14-22. Retrieved
from https://doi.org/10.1093/elt/cci002

Schmitt, N. (2000). Vocabulary in language teaching. Cambridge: Cambridge University Press.

Schmitt, N. (2008). Instructed second language vocabulary leamning. Language Teaching Research, 12(3), 329-
363. Retrieved from https://doi.org/10.1177/1362168808089921

20


https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.13140%2FRG.2.2.13145.98401?_sg%5B0%5D=hkI7deGX9bYIzaglWAPJ2nndSyrpNdhr0AVPzbyCJviCTzHh3w9Yn1lpKvCmY0Db7z2m03pCyhlE39hSrMzH3aGYlA.5ul49k_rejZJ7yEFi2wW-AJJlRzOqHngLhEcdgLc1B9CQHh37FXvx8R8Q-RJbaGX_3klqUzOYa3CD1XpGhZ89Q
http://www.academypublication.com/issues/past/tpls/
http://repositorio.utp.edu.co/dspace/bitstream/11059/1911/1/
http://www.ijelr.in/5.2.18/286-293%20PARUPALLI%20SRI%20NIVAS%20RAO.pdf
http://www.ijelr.in/5.2.18/286-293%20PARUPALLI%20SRI%20NIVAS%20RAO.pdf
http://ejournal.radenintan.ac.id/index.php/ENGEDU/
https://doi.org/10.1093/elt/cci002

NsaTINNsRaUmansuszgnd 7 14 atduil 1 w.a. - fle. 2564
The Journal of Faculty of Applied Arts, Vol. 14, No. 1, Jan. — Jun. 2021

ScienceDaily. (2014). How curiosity changes the brain to enhance learning. Retrieved from https://www.
sciencedaily.com/releases/2014/10/141002123631.htm

Singh, M. K. R., Singh, M. K. M., & Eng, L. S. (2015). Effectiveness of oral proficiency in English for secondary
schools (OPS-English) programme in improving English language vocabulary among secondary school
students. Advances in Language and Literary Studies, 6(6), 201-208. doi:10.7575/aiac.alls.v.6n.6p.201

Skehan, P. (1998). A cognitive approach to language learning. Oxford: Oxford University Press.

Somdee, M. (2012). Developing English speaking skills of Thai undergraduate students by digital storytelling
through websites (Master’s thesis, Suranaree University of Technology, Thailand). Retrieved from
http://sutir.sut.ac.th:8080/jspui/ bitstream/123456789/4169/2/ Fulltext.pdf

Stempleski, S., & Robertson, E. (2007). Talk time: English conversation (Teacher’s Book 2). Oxford: Oxford
University Press.

Thornbury, S. (1998). Comments on Marianne Celce-Murcia, Zoltan Dornyei, and Sarah Thurrell’s direct
approaches in L2 instruction: A turning point in communicative language teaching? TESOL Quarterly
32(1), 109-116. doi:10.2307/3587904

Thornbury, S. (2005). How to teach speaking. Harlow: Pearson Education.

Thornbury, S. (2011). Speaking instruction. In A. Burns & J. RICHARDS (Eds.), The Cambridge guide to pedagogy
and practice in language teaching (pp. 198-206). Cambridge: Cambridge University Press.

Thornbury, S., & Slade, D. (2006). Conversation: From description to pedagogy. Cambridge: Cambridge
University Press.

TONY ROBBINS (n.d.). Do your beliefs limit you? Retrieved from https://www.tonyrobbins.com/mind-
meaning/do-your-beliefs-limit-you/

Tuan, N. H., & Mai, T. G. (2015). Factors affecting students’ speaking performance at Le Thanh Hien high
school. Asian Journal of Educational Research, 3(2), 8-23. Retrieved from http://www.multidisciplinary
journals.com/wpcontent/uploads/2015/03/FACTORS-AFFECTINGSTUDENTS9%E29%80%99-PEAKING.pdf

Ur, P. (1996). A course in language teaching. Practice and theory. Cambridge: Cambridge University Press.

Trim, J. (2011). Using the CEFR: Principles of good practice. University of Cambridge ESOL Examinations.
Retrieved from http://www.cambridgeenglish.org/images/ 12601 1-using-cefr-principles-of-goodpractice.pdf

Van Lier, L. (1989). Reeling, writhing, drawling, stretching, and fainting in coils: Oral proficiency interviews as
conversation. TESOL Quarterly, 23(3), 689-508. Retrieved from https://doi.org/10.2307/ 3586922

White, C. (1999). Expectations and emergent beliefs of self-instructed language learners. System, 27(4), 443-
457. Retrieved from https://doi.org/10.1016/50346-251X(99)00044-5

Whong, M. (2011). Language teaching: Linguistic theory in practice. Edinburgh: Edinburgh University Press.

Widdowson, H. G. (1994). The ownership of English. TESOL Quarterly, 28(2), 377-389. Retrieved from
https://doi.org/10.2307/3587438

Yang, W. D., & Dai, W. P. (2012). Vocabulary memorizing strategies by Chinese university students.
International Education Studies, 5(1), 208-214. Retrieved from https://files.eric.ed.gov/fulltext/
EJ1066796.pdf

21


https://www/
https://doi.org/10.2307/%203586922
https://doi.org/10.2307/%203587438
https://files.eric.ed.gov/fulltext/

	Dornyei, Z., & Thurrell, S. (1994). Teaching conversational skills intensively: Course content and rationale. ELT Journal, 48(1), 40-49. doi:10.1093/elt/48.1.40
	Edalatkhah, A., & Arjmandi, M. (2015). The effect of instructing IELTS fixed expressions as the frame to improve Iranian EFL learners’ speaking ability. International Research Journal of Applied and Basic Sciences 9(5), 766-771. Retrieved from http://...

